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R&CW Conference
July 11 at 4:30 - 6:30 pm | Conference Day

We invite faculty and students to participate,  
mentor, and judge in this important showcase of 
learning. Help students realize their full potential 
while showcasing their newly acquired skills by 
presenting written works, informational posters,  
and oral or live presentations.

Brown Bag / Pie Talk
May 23 at 1:00 - 2:00 

May 24 at 11:30 - 12:30 

June 13 at 1:00 - 2:00 

June 14 at 11:30 - 12:30 

Brown Bag Discussions offer faculty an opportunity 
to share lunch together and listen to their colleagues 
speak about topics related to learning and teaching. 
Faculty have the freedom to speak about things they 
feel are innovative and enlightening, items they find 
successful in the classroom, and best practices.

Faculty Banquet
June 13 at 6:00 - 7:30 pm

In the spring of every year, faculty members and 
their guests come together to celebrate the teaching 
efforts of faculty at BYU-Idaho. The evening program 
is to uplift and inspire faculty in their teaching efforts.

Team Based 
Learning Workshops
June 28 at 2:00 -3:30 pm | Intro to TBL

June 28 at 10:30 - Noon | Dev Modules for TBL

Michele Clark from the UNLV School of Nursing will 
present these two workshops. To reserve a seat, 
please RSVP to instructionaldevelopment@byui.edu



IN THIS ISSUE OF PERSPECTIVE

In recent conversations with my students, class discussions, 

and personal reflections, I have explored the current state of 

my field of study and my role within that state. In a recent 

General Conference session, President Russell M. Nelson 

highlighted the need for personal revelation if one is to 

survive in the world today.1 My personal field of study is in the 

arts, specifically dance. President Nelson’s emphasis on what 

is needed today has led me to seriously reflect on surviving in 

the world of art today and what that means for me personally, 

as well as for my students. 

An assignment I give my advanced composition class 

often leads to poignant discussion and in depth research 

on this topic. The question they are asked the first day of 

the term is, “What does it mean to be an artist in the 21st 

century?” Their verbal and written reflections are insightful 

and demonstrate not only a knowledge of trends and 

evolving developments within the art form, the expectations 

of audiences, and the platforms available to artists, but they 

also reveal a strong foundational understanding of their 

role within those developments and a willingness to seek to 

explore their role in the field. I ask myself the same question 

as an artist, but along with that I ask, “What does it mean, or 

what is required, to teach artists in the 21st century?” For each 

of us the word artist can be replaced by any title or field that 

we associate with. Each field of study has features that shape 

inquiry, research design, methodologies, interpretations and 

inferences that can influence and inform research and teaching 

in other fields. Each field is woven through with a rich history 

of context, phenomena, failures, and advances. In order to 

generate appropriate inquiries in the educational setting, each 

field has a need to see historical patterns, emerging trends, 

dissolving absolutes, or cultural influences. Engaging in 

relevant research allows us and our students to participate in 

the development of new tools and methods within our chosen 

fields or within the common interest of teaching. 

t E D I T O R

According to Ken Bain, without exception, excellent 

“teachers know their subjects well. They are all active  

and accomplished scholars, artists, or scientists.” Excellent 

teachers monitor the intellectual, philosophic, scientific  

or artistic advancements within their own fields as well  

as examine what people are doing in fields other than  

their own.2 

In that spirit, the Spring 2019 issue of Perspective offers 

reflections from the fields of Religion, Communications, 

Science, English, and the Arts. It provides reflections from 

faculty on their individual fields of study. Possible benefits 

from this issue include: inspiring you to delve into your own 

reflective journey in your field to reconnect, to improve, or 

to discover; while connections made to other fields of study 

will enlighten you and offer new perspectives on familiar 

questions. We hope that you will find these reflections useful 

as you engage in your own work, reflections, and inquiries. 

1 Nelson, Russell M. “Revelation for the Church, Revelation for Our Lives.” April 
2018 Ensign

2 Bain, Ken. “What the Best College Teachers Do.” Harvard University Press. 2004
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A Shadow of The 
Divine Perfection
GARY L ARSEN

Department of Theatre and Dance

In fourteenth century Southern Europe during what has 
become known as the Renaissance, a significant change 
occurred in the technical approaches to art-making (to 
more classical methods and functions). This change 
also greatly influenced the way in which high culture 
viewed the body. For hundreds of years, predominantly 
Christian Europe had avoided representations of the 
body that might offend the sensitivity to what was viewed 
as God’s most beautiful, yet corruptible, creation: the 
human body. Renaissance art returned to the principles of 
classical Greek beauty and harmony only to bring with it 
a contentious relationship with the religious dogmas and 
mores of Christianity. 

Michelangelo, the great Florentine artist and sculptor, is 
often quoted as saying “the true work of art is but a shadow 
of the divine perfection.” In his work, we see generous 
amounts of body and skin, much of which was intended 
for display in sacred locations and to represent culturally 
valued stories and ideas. In his day, he was referred to as 
Il Divino, or the divine one, because of his ability to create 
a sense of awe and wonder through paint and stone. He 

and his contemporaries struggled with finding a balance 
between representations of the body that were uplifting 
and those that would be seen as lewd or undignified. 

Representations of the body in art generally reflect 
the prevailing attitudes surrounding it. Though high and 
popular art (even counter-culture art) differ greatly in their 
intents and approaches, we can use them as a measuring 
stick to understand something about the cultures and 
times from which they come. I’m no art historian, but 
it is not difficult to see the trendline of art from the 
Renaissance to today and see an increasing hatred for the 
sacred, a desire to celebrate the ugly, and a stimulation of 
animal appetite. This is as true in dance and theatre as it is 
in photography and sculpture. Shock value and originality 
are valued above beauty and meaning. 

Years ago, I came across a quote that has come to carry a 
great deal of meaning for me and my work. 

But for the present age, which prefers the sign to the 
thing signified, the copy to the original, representation 
to reality, appearance to essence . . . truth is considered 
profane, and only illusion is sacred. Sacredness is in fact 
held to be enhanced in proportion as truth decreases and 
illusion increases, so that the highest degree of illusion 
comes to be the highest degree of sacredness.

 Ludwig Feuerbach, quoted in Guy DeBord “Society 
of the Spectacle” Preface, Chapter 1. 

Though originally written in 1843 as a critique of 
Christianity, this passage accurately describes the current 
state of popular and high art. This is nowhere better 
displayed than in online experiences and activities that 
draw so many in and away from reality and authentic 
experience. Today, many would rather text someone 
than have a face-to-face discussion. There is a veritable 
online existence that draws many individuals to leave the 
real world behind and escape into the realm of fantasy 
and living someone else’s life. For centuries, literature, 
theatre, and film fulfilled this role but only to a limited 
and controlled degree. This idea also helps us understand 
the nature of pornography. Pornographic representations 
stimulate the appetite and carry the appearance of eternal 
principles of love and beauty. However, they are merely a 
shallow representation or counterfeit of reality meant to 
lead precious souls into dark and destructive choices.

It is not difficult to see the 
trendline of art from the 
Renaissance to today.
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I have often heard that the difference between art 
and pornography lies in the intent of the work. At a 
fundamental level there is little difference between a nude 
statue by Rodin and the contents of a dirty magazine. Both 
are intended to provide the viewer with visual stimuli, 
influence the senses, and cause reflection. The distinction 
between the two can be difficult to navigate. How can the 
intent of the work be adequately understood? Is nudity 
in any situation acceptable? Judging from the amount of 
news I see surrounding the banning of certain images or 
statues in public schools and museums, this controversy is 
far from decided. 

This is also the reason that dance has forever been a 
problematic art form. As an art form based solely on the 
movement of the body, dance has had a myriad of conflicts 
with religious beliefs and practices. Dance, specifically  
and generally, has been considered sinful at various times 
and places in history. Even today in our own culture there 
are some who see dance as extremely problematic. Yes, 
there are some styles and examples of dance that have 
crossed the line into the inappropriate. But any effort to 
generalize will diminish the beauty and power that might 

come from it. We don’t ban all photography simply because 
someone made questionable choices.

The issue is that of projection. We project our own 
understanding, knowledge, and experience onto the 
things we see in the process of meaning-making. In the 
poetic preface to Oscar Wilde’s The Picture of Dorian 
Gray, the author wrote, “It is the spectator, and not life, 
that art really mirrors.” For me, an understanding of my 
eternal identity, a knowledge of being made in the very 
image and likeness of God, and experience with profound 
learning, enlightenment, and personal revelation in dance 
settings helps me to comprehend and appreciate dance. 
Someone with a different understanding, knowledge, and 
experience will have a dissimilar comprehension of the 
same occurrence. This extends far beyond dance. It has to 
do with anytime we see anything, particularly the body.

In the last 20 years or so, our understanding of the inner 
workings of the brain has seemingly more than doubled. 
The scientific and psychological communities are making 
great progress in understanding how we sense the world 
around us and turn that data into perception and meaning. 
Research into visual perception has helped me better 
understand how our minds view the body and how I can, 
as a dance artist and teacher, negotiate the rocky landscape 
of perception and meaning. 

In 2005, a groundbreaking study was published  by 
a group of Italian researchers through the American 
Psychological Association on the discovery of what has 
become known as the premotor cortex and mirror neurons 
of the brain. What they discovered was a fascinating way in 
which the brain views the body and movement. A mirror 
neuron is one that is fired whether an individual performs 
an action or sees it done by someone else. To oversimplify, 
in the process of viewing a body in action (or goal-related 
motor acts), our brain creates a sort of sympathetic 
understanding, or kinetic learning, of what we see, as 
if we had done the action ourselves. This process is easy 
to understand when you consider how seeing someone 
laughing lightens our mood. It’s what makes us flinch when 
we see someone get hit in the face with a ball. It’s what 
makes the physical comedy of Rowan Atkinson so relatable. 
These visual sensory inputs convey meaning about what 
we are seeing and can produce a very physical reaction as 
a viewer. Our brains follow movement in co-operative way 



and store this manifestation and its meaning for us to  
recall and use later if needed. 

When we see a body, we are quite literally joining with 
it in a cognitive or spiritual sense. This joining is a natural 
reaction that permits us to sense and protect ourselves 
from threats, and learn from the experience of others. By 
the same token, it is this unification that causes so much 
trouble for art and dance. If someone is unprepared for 
what they see or those viewings run contrary to experience 
or understanding, then confusion and distaste will occur. 
However, if someone is interested about and prepared 
for the experience, the visual and performing arts have a 
unique way of connecting us to our spiritual selves and 
bringing indescribable meaning and transcendence. 

When I viewed Michelangelo’s Pièta in St. Peters Basilica 
for the first time last summer, this process became very 
real to me. As I looked at the gentle folds of Mary’s dress 
contrasted with the twisted and tortured body laid across 

it, my mind and body were brought into a 
unique harmony of understanding and physical 
sensation. My spirit understood both the pain 
of Christ’s Atonement and death as well as 
the serene and consoling expression found in 
Mary’s face. My body provided a physical and 
sensational component to my understanding 

that felt tangible and unmistakable. Together, my whole 
soul was taught something profound that day. I was not 
particularly conscious of the scantly clothed Christ laying 
across Mary’s lap. Could it have been the same if Christ 
were wearing more clothes? Perhaps. But that was not my 
choice to make. All I could choose was to engage with 
it or walk on. Engaging with it permitted my life to be 
profoundly influenced by that experience.

I’m not claiming to have any answers to the question 
about the appropriateness of the body in art. I’m not a  
scientist that understands how the brain works, nor 
a philosopher who asserts an understanding of taste, 
judgement, and aesthetics. Nevertheless, I am a living, 
breathing human that understands the world around me 
according to my experience within it. I am also a child of 
the most creative and powerful being in the universe, who 
allows me to feel of his presence and to catch brief glimpses 
into the eternal realm of truth. One of the truths I’ve come 

to know is that having a body 
is part of the divine design. 
Therefore, gaining more 
knowledge and experience 
in ways to use that body 
properly, creating beautiful and 
meaningful things, and helping 
others in their mortal journey 
are central to my existence. It 
is my great privilege and honor 
to help students in my classes 
discover that they are more 
than a mere shadow of the 
divine perfection, they are  
the embodiment of it.  t

References

1. https://genius.com/Guy-debord-the-
society-of-the-spectacle-chapter-1-the-
culmination-of-separation-annotated

2. https://www.apa.org/monitor/oct05/
mirror

Our brain creates a sort of 
sympathetic understanding, or 
kinetic learning, of what we see.
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Voice Advocacy and a Case for 
Fail or Figure-It-Out Experiences
ANDR A HANSEN
Department of Communication

In March of 2018, five students and I slid our cell phones 
and drivers’ licenses through the thin slot at the base of 
the clear plexiglass window. We signed our names and 
noted the reason and time for our visit. The correctional 
officer slipped visitor passes back through the slot. Then, a 
case manager emerged through a brown metal door and 
greeted us. She steered us down an undecorated hallway 
to a room filled with 7-8 heavy rectangular tables and a 
multitude of folding chairs. The room was light despite the 
lack of windows. 

A supervisor soon joined us. His orientation was 
brief. Thanks for submitting your information for your 
background check and for visiting us at Idaho Department 
of Correction’s (IDOC) St. Anthony Work Camp (SAWC). 
Please remember, don’t share any personal information 
today. Know that you’re safe while you’re here. You’re 
allowed to use pens and paper. Some of the guys who 
wanted to be here are out working under supervision. The 
rest will be here shortly. They’re looking forward to talking 
with you. If you’d like to have two students per table with 
the guys, that’s fine. Thanks again for being here with us.

We waited for a few minutes before men emerged from 
the hallway and started to break off toward the tables in 
groups of three or four. The racial demographics paralleled 
those of most any Eastern Idaho community: primarily, but 
not exclusively, white. I watched my students greet the men 
warmly, shake their hands, and introduce themselves. Once 
everyone was seated, students asked questions that spurred 
conversation. I was relieved to see they weren’t thrown by 
sleeve or facial tattoos or frequent cursing. 

We were there representing VOICE Advocacy, an 
informal organization that students and I created to 
make significant experiential learning opportunities 
possible. VOICE Advocacy tries to create the relevant 
work experience demanded in almost every entry-level 
job posting and desired by almost every graduate program 
selection committee. VOICE grew rapidly though, and we 
are now fortunate to be a program of the Research and 
Business Development Center. 

But last winter we had none of the benefits of that 
affiliation and so lacked a clear organizational foundation. 
Still, VOICE had been asked by the Reentry Director at 



H A N S E N  |  5

Idaho Department of Correction to organize a community 
conversation on successful reentry. Before we could 
generate any authentic dialogue, we knew we needed to 
walk a mile in their shoes, to understand the challenge 
of reentry from the perspective of the individual being 
released after spending time in prison. We needed to listen.

That day, the men began to talk. Students took them 
seriously and they took the students seriously; students 
treated them with respect and they treated the students 
with respect. They told us stories of the crimes that landed 
them in prison; stories of addiction, recovery, and relapse; 
and stories about dreams disrupted and fears unfaced. They 
talked about families they hoped to rejoin and jobs they 
hoped to obtain. They talked about accountability and the 
potential for change. They talked about stigma and mental 
health issues and the lack of formal education, about 
parole officers and counselors and role models. I listened 
to my students asking follow-up questions, venturing 
further in to this world within a world. They were careful 
to maintain the nonpartisan tone essential to any public 
interaction VOICE has. I watched them taking notes about 
everything from the housing and employment resources 
the guys knew they’d need upon release, to the childhood 
experiences some of them identified as the start of their 
downward spiral. 

Those men trusted us, and to me, trust is always a gift. 
As they filed out of the room over an hour later and headed 
down the hallway, several turned back and said, “Thank 
you all for listening to us today.” A few requested, “We  
hope you can be our voice at your community 
conversation.” It surprised me how deep their simple 
comments reached. The feeling was strong, and I 
recognized its natural return when different class members 
and I engaged in similar listening opportunities at IDOC’s 
Idaho Falls Reentry Center (IFRC) and Pocatello Women’s 
Correction Center (PWCC). 

Preparation for a community conversation involves 
research, extensive community outreach, strategic  
writing, and visual design work, as well as plenty of event 
planning and management. IDOC is the third largest state 
agency. Idaho’s prison overpopulation is a critical issue and 
results, in part, from our roughly 35 percent recidivism 
rate. VOICE’s community conversation was going to be 
highly visible and substantively complex. It would receive 
both broadcast and written media coverage. In addition 
to IDOC, our invitations and posters featured logos 
from community partners including the cities of Idaho 
Falls, Rexburg, and Rigby. IDOC is a priority partner. An 
innovative, exciting future re-entry training project VOICE 
was planning depended on the success of this conversation. 

My students were stressed. There was nothing 
hypothetical about this project. Their work would be 
visible for the entire community to see. I didn’t hear 
anyone grumbling about grades or tests. Rather, they 
all had a feeling of being pinned to the wall. This thing 
was happening whether they liked it or not. They had 
developed empathy for the men and women we’d 
interviewed. Reentry was no longer an abstract issue. It 
concerned people they’d come to care about, each with 
a unique story and engaged in a momentous struggle for 
freedom. Some would actually succeed. Our community 
conversation could contribute to creating an environment 
in which that success was more possible. If the students 

Before we could generate 
any authentic dialogue, we 
knew we needed to walk 
a mile in their shoes.

Several turned back and said, “Thank you all for listening 
to us today.” A few requested, “We hope you can be our 
voice at your community conversation.
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weren’t sure how to do something necessary to make the 
community conversation work, they had two choices: 
fail in public, or figure it out and problem-solve. If they 
became frustrated with each other, same thing: fail or 
figure it out. As with the interviews, I was in the trenches 
with my students. I made outreach calls too. I delivered 
invitations and drafted sentences and filled out attendee 
name tags. When I hit a snag or the momentum suddenly 
pivoted, I faced the same choice they did. Either fail or 
figure it out together. 

Several weeks after our visit to SAWC, it was time for the 
event. As the evening unfolded, I again had the pleasure 
of watching students conduct themselves as professionals 
in an intimidating, complicated situation. The Bennion 
Student Union Building multipurpose room (generously 
donated for the event by Idaho State University) was alive 
with the sound of voices engaged in deliberative dialogue. 
Over 150 people attended, including the Director of IDOC, 
the Executive Director of the Parole Commission, the 
mayor of Idaho Falls, and other elected officials ranging 
from the regional director for U.S. Senator James Risch to 
state senators and representatives. Law enforcement and 
parole officers, prosecuting attorneys, adult education 
specialists, and peer-support and other community service 
providers all brought insights to the table conversations. 
Family members of individuals currently incarcerated, 
former offenders, victims, and even a handful of residents 
of IFRC who had been released under supervision 
to participate in the conversation all added powerful 

perspectives to the critical, problem-
solving discussions. 

VOICE team members designed the 
language framing for table discussions, 
prepared surveys and infographics, and 
served as support facilitators assisting the 
professional facilitators we had invited to 
lead each table discussion. Some VOICE 

team members stood beside large pads on easels taking 
notes throughout each of the four 20-minute conversation 
rotations. Others took notes while participating in the table 
discussions. Research and strategic communication are key 
to the success for such an event. It is no small feat when 
dealing with complex and emotionally provocative issues 
to direct the conversation in a way driven by problem-
solving rather than a competitive, partisan agenda. 
Reducing misinformation and maximizing the exchange 
of useful information while reducing the influence of 
opinionated, ideologically-toned expression is challenging 
at best.

That night the students nailed it. They were no longer 
pinned to the wall. Given the choice to fail or figure it out, 
they’d risen to the occasion and everyone in attendance 
knew it. Having once figured it out, they could do it again. 
They had seen a high-stakes project through from start 
to finish. They knew every aspect of preparing a strategy 
and implementing it, and they had the portfolio material 
to prove it. In short, they had positioned themselves to be 
employable.

The other day, I was reading “Top 5 Characteristics of 
Interns and Entry-Level Employees,” which appeared in 
the February 2019 issue of YFS Magazine (a respected 
resource for young professionals and entrepreneurs). The 
writer identifies five characteristics critical for individuals 
crossing over from classroom to workplace: initiative, 
positive attitude and eagerness to learn, adaptability, 

professional communication skills, and critical  
thinking. Every semester, VOICE team members exit  
the classroom and enter, or rather are thrust, into fail  
or figure-it-out situations. As students figure out how 
 to complete VOICE projects with excellence (and so  
far, they always have), they rapidly cultivate each of 
these traits. 

Given the choice to fail or figure it 
out, they’d risen to the occasion 
and everyone in attendance knew it.
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Watching students succeed 
on this level has been one of 
the most satisfying aspects of 
my many years as a university 
faculty member. Whether at 
our three suicide prevention 
community conversations, 
or at our opioid addiction, 
adolescent mental health, or 
aging conversations, I have 
witnessed the same level of 
respect and empathy as I 
watch students interact with 
individuals in emotional pain 
or battling some misfortune. It 
feels like a privilege every time. 

And every time, for 
whatever reason, it takes 
me back nearly 30 years 
to the Monday afternoons 
I spent in a windowless, 
basement seminar room 
discussing deconstruction, 
new historicism, Marxism, feminism, and an array of 
other literary theories. It was my first 600-level class, 
literary criticism, and although I should have spent more 
time pondering the wisdom of Stanley Fish, I did begin 
thinking hard about the communities in which meaning 
is created and shared. One day, our professor, almost as if 
he were speaking to himself, posed a question: “Do you 
think if we invited the average guy at the mall to sit in on 
our class, he could even understand what we’re talking 

about?” He had been leading a discussion on “Araby,” and 
I had been busy musing about Mangan’s sister’s braids, and 
porch lights at dusk, and the various longings of childhood. 
I had taken every class I could from this young, staunchly 
Catholic professor. He deserves credit for some of my 
most important learning. But the question he asked that 
afternoon is the only thing that locked verbatim into my 
memory. It’s important, because it articulates exactly what 
I don’t believe education is about. 

Maybe my passion for VOICE 
Advocacy’s ethos and projects grew 
directly out of that day. Maybe not. 
But either way, I wish students from 
every department at BYU-Idaho 
could participate in our projects. 
It’s amazing to see the empathy 
and empowerment our educated, 
professionally prepared students  
can generate.  t

Watching students succeed on this  
level has been one of the most 
satisfying aspects of my many years  
as a university faculty member. 
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Virtual Design and Construction
MIKE SESSIONS
Department of Design and Construction Management

Virtual Design and Construction (VDC), sometimes 
referred to as Building Information Modeling (BIM), is 
revolutionizing the construction industry. VDC is a 
term used to describe the application of 3D design and 
modeling software to enhance the design process, improve 
coordination, and enhance management of construction. 
Not since the Critical Path Method of scheduling a project 
was introduced nearly eight decades ago has a system so 
significantly shaped design and construction, and this 
revolution has only begun. 

3D design software has been available for architectural 
and construction management purposes since the late 
eighties to early nineties. While available for many years, 
cost of use hindered its acceptance. For example, one 
of my projects in the early nineties involved the design 
and construction of a highly advanced facility in which 
critical elements of a future orbital telescope were to 
be assembled. The end-user was concerned the satellite 
vehicle would not fit into the facility. They requested we 
produce a 3D animated presentation to demonstrate 
that the facility would house the satellite. The 3D design 
required to produce the animation cost three times what 
the 2D design had cost. By the time our team completed 

the 3D design and rendered that design and animation, all 
of which was available in the design software, the cost of 
the design was five times the 2D design. In addition, the 
rendering and animation required two very expensive 
computers to run overnight, and that overnight processing 
was not flawless. Today, the 3D design software can run 
on most laptops with rendering and animation occurring 
almost instantaneously. Lower computing cost, ease of 
use, extensive vendor support of 3D product libraries, and 
recent advances in things like GPS and Virtual Reality 
have radically altered the landscape; adoption of VDC 
throughout the industry has increased rapidly. Following 
are some examples of VDC’s transforming impact on the 
design and construction industry.

Customer Centered Design
The discipline of design includes discovering and 

documenting a client’s intent. VDC enhances both 
discovery and documentation. During the discovery phase, 
as an example, a VDC engineer builds a full 3D model of 
what is believed to be the client’s intent. This model may 
include such things as furnishings, fixtures, finishes (such 
as stone or wood), colors, textures, and shadows that are 



another system such as ductwork being shown on the 
drawings in the same location as electrical conduit. Or, 
maybe two pipes were designed to be installed next to 
one another, but one pipe has a valve that would not 
turn completely because it would hit the other pipe. 
These interferences are called a clash and the only way 
to find them using traditional 2D methods was the eye 
and experience of the designer. One of the early uses of 
VDC was Clash Detection. In the 3D environment, VDC 
software examines the document for clashes, this includes 
turning every valve and examining every foot of pipe and 
ductwork to ensure that one element does not clash  
with another element. 

Production
VDC has allowed some aspects of the work to 

become an assembly process rather than a process of 
construction. For example, a sprinkler pipe contractor 
used GPS techniques to locate in the partially constructed 
building all the attachment points that would be used 
for installation of the sprinkler pipe in a large multi-

consistent with anytime of day. With the use 
of Virtual Reality, the client can walk into and 
experience the space that has been designed 
at nearly photographic quality. A similar 
experience to this was discussed by one of our employers 
and is described below. 

One of our employers was contracted to build a surgical 
room for one of the nation’s top surgeons. The room would 
be housed within a prestigious hospital. It became clear 
that the surgeon had difficulty imaging the new room using 
2D drawings so the contractor’s VDC engineer designed 
the room complete with operating table, control panels 
for a robotics system used in surgery, and various display 
monitors. The surgeon slipped on VR gear inside of a VR 
suite and was immersed in the experience of his surgery 
room. He approached the operating table, looked around 
the room, and asked that some of the display monitors be 
moved further away from the table. The VR engineer, who 
was in the VR suite, moved the monitors in the virtual 
world until the surgeon was happy with the result. The 
surgeon then reached for the robotic controls and asked 
that they be moved closer. The VR engineer moved the 
controls towards the surgeon until the surgeon was happy 
with the result. Had traditional design and construction 
methods been used, the surgeon’s concerns would not 
have been apparent until after 
construction was complete. 
Alterations after construction 
would have necessitated 
increased cost to the hospital 
and delayed completion of 
the lifesaving and revenue 
generating surgery room.

Clash Detection
Design evolves through 

various phases. Architectural 
drawings often come as one 
of the first phases, followed by 
mechanical systems, and then 
electrical systems. Sometimes 
in this evolutionary process, 
one system might be designed 
in a way that interferes with 

The future – it is not that far away.



P E R S P E C T I V E  |  1 0

story commercial building. The sprinkler pipe would 
hang below a concrete floor poured overhead. At each 
point, the contractor drilled a hole and inserted the 
attachment device into the form before concrete was 
poured. The sprinkler contractor returned after the 
concrete was poured and took a GPS reading from each 
of the attachment items because some of those items had 
shifted slightly during placement of the concrete. Using 
these GPS points, and other measurements taken of the 
project, the contractor’s VDC engineer drew the sprinkler 
pipe, including corners, elevation changes, and points of 
attachment. In the shop, the contractor cut and assembled 
the pipe into forty-foot segments and shipped those 
segments to the jobsite. The installation team unloaded 
the sections of pipe, put each section on a rolling lift, 
moved the section into its proper location, lifted the 
section, and bolted it into place. Rather than constructing 
on the site where safety risks and labor costs are high, 
most of the labor was done in a controlled, indoor 
environment at table height. Site work could be thought 
of as “some assembly required” rather than construction. 
Similar techniques are being used to assemble and install 
entire bathrooms in hotels, bedrooms in apartment 
buildings, and modular specialty rooms for hospitals. 

X-Ray Vision
Using Augmented Reality (AR) headsets, it is possible 

to see what is inside a wall when the AR is connected 
to VDC. What is seen is not actually inside the wall, but 
rather is a virtual representation of what is inside a wall. A 
person sees the wall just like looking through glasses but 
projected onto the glasses is a virtual representation of 
what lies inside the wall. What is inside the wall is being 
created by the VDC model that includes pipes, wires, 
studs, and all other elements that lie within the wall. This 
technology can be valuable for organizations who do a 

lot of renovation and upgrade work, such as universities 
or hospitals. If a hospital, for example, wanted to convert 
a room into a new surgical room and the new room was 
adjacent to an existing surgery room, VDC could help the 
design and construction team to locate utilities inside the 
wall. People on those teams would put on AR headsets 
that were attached to VDC and then could visualize inside 
the wall the precise location of crucial utilities, such as an 
oxygen pipe that was supporting life saving equipment in 
the adjacent surgery room. In this way, the construction 
crew demolishing the wall would not accidentally break 
and disrupt oxygen that might be maintaining life in  
the adjacent room.

Planning
One of the most important uses of VDC is to aid the 

construction team in planning the project. VDC allows 
everyone on the team an opportunity to visualize their 
portion of the work, see how it interacts with the work 
of others, and this can be done in a team meeting that 
promotes discussion and improved coordination. In 
addition, VDC’s tools allow users to schedule every aspect 
of the project and then the software will build the project 
virtually before it is built on site. Project teams can run 
what-if scenarios with the intent of optimized efficiency 
and reduced schedule. The Ledenhall skyscraper, a fifty-
two-story commercial building in the heart of London, 
was built thirty-two times in the virtual world before the 
team hit on the most efficient and time saving approach to 
construct the building. Sometimes, a large custom home 
takes two years to be constructed, and yet the core and 
shell of the 610,000 square foot Ledenhall building was 
constructed in just under twenty-four months. 

Some of the VDC methods used by design and 
construction professionals to innovate and revolutionize 
the industry have been presented in this article. While 

this article is not an exhaustive examination of 
the methods being applied, it is a representation 
of approaches that have emerged recently and are 
impacting the industry significantly. There is much 
more to come, such as robots that are guided by VDC 
models to assemble our buildings and recreational 
places of the future – it is not that far away.   t

The core and shell of the 
610,000 square foot Ledenhall 
building was constructed in 
just under twenty-four months.



from Utah State University in 2000 with an emphasis 
in professional writing and then, along with my new 
wife, moved to Oregon where I had landed a job writing 
documentation for a small software company. A year and 
a half later, the dot-com bubble burst and Oregon’s tech 
economy was hit pretty hard. I found out I was getting 
laid off a few days after my wife and I learned that she was 
pregnant with our first child. 

Terrified and homesick, we moved back to the 
Intermountain West. Within a few months, I got a job 
writing proposals and editing all kinds of documents at 
Idaho National Laboratory. During my 13 years at the place 
the locals call “the site,” I wrote and edited thousands of 
documents, got to know a host of scientists and engineers, 
and completed a Master’s degree at Utah State in my 
spare time. I also published articles and essays in various 
magazines. When someone asked me what I did for work, I 
told them, “I am a writer.” 

So, when I came to Rexburg to teach writing, I was 
ecstatic about landing my dream job and confident that I 
knew what I was doing. Writing was (is) my thing. I had 
plenty of practice to draw upon. When I felt a bit awed 
while speaking with colleagues who had spent years in 
graduate programs to earn their doctorates, I reassured 
myself with an internal monologue about experience 
being the finest teacher. That pep talked only worked for 
so long. A year after being hired at BYU-Idaho, I found 
myself feeling out of place in that first doctoral seminar  
at Idaho State. 

I would be lying if I said the decision to go get a PhD 
wasn’t primarily financial. As I weighed the costs and 
the benefits, the financial considerations were important 
and probably the deciding factor. I look forward to the 
pay increase that will come when I (finally) defend my 
dissertation and graduate, and I am thankful that the 
financial incentive to obtain a PhD was in place when  
I was hired.

I also know now what I didn’t know then—that my 
doctoral work has paid for itself already by transforming 
my teaching and my thinking. It has provided me with the 
theoretical foundation to understand my own experiences 
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The Old Man and The 
Doctoral Program
QUINN GROVER

Department of English

I am too old to be a student in this class. I know this 
because it’s written on the faces of my Idaho State 
University classmates—a mix of graduate students, most 
of whom are still in their twenties. As I look around the 
room before the first seminar of my doctoral program, 
it dawns on me that several of my classmates don’t look 
much different than the students I taught earlier that day 
in Rexburg before motoring to Pocatello for this evening 
class. On the other hand, I don’t look much different than 
the professor who has just sat down at the front of the 
classroom and is removing a large stack of syllabi from his 
satchel. This recognition amplifies my outsider status. Why 
am I doing this, exactly?

After more than a dozen years as a technical writer, I 
was hired by the English department at BYU-Idaho in 
2014 to teach writing classes. This was something of a 
dream come true for me. I very much wanted to be a 
college professor when I was an undergraduate majoring 
in English, but I was scared off by horror stories about 
the poor job prospects in academia. Instead, I graduated 

Why am I doing this, exactly?
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as a writer and a teacher. That foundation has changed 
the way I approach learning, teaching, writing, research, 
and the way I consider my students’ lives and experiences 
as scholars. In this brief article, I want to focus on two 
ways that my PhD experience has changed my teaching. 
First, it has made me rethink the way I learned to write 
and the way I teach writing. Second, it has crystalized the 
relationship between research, theory, and application for 
me in both literary studies and rhetoric.

Idaho State’s English doctorate focuses on the 
“Philosophy and Teaching of English.” This means that the 
seminars cover a broad swath of English as a discipline. 
While my dissertation focuses on American literature, it 
was a seminar experience that caused me to rethink how I 
taught writing. 

While it’s common to hear people say that university 
professors don’t spend 
much time thinking 
about teaching, this 
is certainly not the 
case for scholars 
who study writing. 
The field of Writing 
Studies (or Rhetoric 
and Composition, as 
it is often called) is a 
discipline that is constantly assessing and discussing what 
works and what doesn’t work when it comes to teaching 
writing. This focus makes sense given that universities 
require every student to take writing classes. In order for 
students to receive individualized feedback on their work, 
those classes need to be relatively small. As a result, most 
universities employ a lot of faculty and graduate students 
as writing teachers. Over the years, Writing Studies 
scholars have engaged in a vibrant and lively discourse 
that continues to redefine what we know and don’t  
know about writing. 

The details of this history were unknown to me 
prior to taking a seminar during the second year of my 
PhD program that focused on composition theory. My 
classmates and I spent the semester looking at what various 
scholars of writing have said about how writing is taught 
in university writing courses, especially general education 
courses. I learned that, despite my confidence in my own 

experience, I didn’t know as much as I thought I knew 
about how people learn to write. 

Like many people, I assumed that writing was a kind of 
universal skill that transferred easily from one situation to 
the next. As I proposal writer, I had lived by the axiom of 
writing teachers everywhere to “consider your audience,” 
but I was still surprised to learn just how important context 
is when it comes to learning how to write. Writing Studies 
scholars have found that a student who masters writing 
in one context—like the high school English classroom—
often struggles to write well in contexts that they are 
unfamiliar with—like the university engineering classroom 
or that sales report they have to write for their new job. 

This difficulty in transfer can stem from the 
misconception that once a person is a “good writer” in 
the English classroom they are a good writer everywhere. 

Such a perspective leads students 
to adopt strategies that have been 
successful in the past, even if 
those strategies are poor fits for 
their new situations. Because it is 
impossible to teach students how 
to write well in all contexts, I came 
away from my composition theory 
seminar determined to teach my 
students to analyze the writing 

situations they face and determine what “good writing” 
means in those situations. Such analysis reduces the time it 
takes to write well in new contexts.   

Another experience that changed the way I teach and 
think took place as I performed research for my seminar 
papers and my dissertation. Sure, I had written research 
papers as a student and I had performed research in my 
professional writing work, but I found that I was thinking 
about research differently now. I wasn’t just researching as 
a student, I was doing so as both a student and a teacher. 

For instance, when I went to the library or searched 
for sources online, I began to think of my own students 
performing the same action in response to one of my 
assignments. I began to ask myself if I had prepared them 
to perform the kind of research that would keep them 
engaged and motivate them to integrate research into their 
everyday lives as a means of fact-checking the never-
ending stream of information they face. 

My doctoral work has 
paid for itself already by 
transforming my teaching 
and my thinking. 



I found my footing as a researcher as my vocabulary 
began to expand. Once I learned the language of my 
discipline, I gained a better sense of what I was looking for 
(and how to find it), but I also became aware of new ways 
of thinking about subjects that I hadn’t considered before. 
In my own experience as an undergraduate, I often scoffed 
at the idea of “theory,” telling myself that I would take the 
concreteness of application any day of the week. But as 
I became more comfortable with the language of theory 
during my graduate work in writing and literary studies, it 
became increasingly clear that theory can be employed not 
to obfuscate, but to focus and help train the scholar’s eye 
on what is missing or what is unsaid yet implied. Learning 
to combine theory with application was a new way of 
seeing things, including my own life experiences. 

I wanted my own students to have similar moments 
of clarity but realized that there was both a motivation 
and language barrier between us. Like the undergraduate 
version of me, my students are often 
uninterested in theory. They want hands-
on experience; they want to learn by doing. 
I love the idea of learning by doing, but I 
also know that those learning experiences 
can be expanded and transformative if 
students can be metacognitive—if they 
can think about their own thinking—in 
addition to doing. For me, theory provides 
a means of metacognition. Since I have 
started my doctorate, I have begun to be 
more explicit in my use theory within 
the classroom. And I have painstakingly 

worked to connect theory to the work students are doing 
inside the classroom and out. I also go out of my way to 
connect the theoretical principles we are learning to my 
own experiences as a writer and a reader, often explaining 
how my aversion to theory either increased my learning 
curve or caused me to make professional decisions that 
could have been different. 

When I first came to BYU-Idaho, I was the guy with 
professional writing experience. That hasn’t changed for 
me. Those experiences still inform my teaching and affect 
decisions I make as I prepare, teach, and grade student 
work. But my experience as the old man in the graduate 
seminar has reframed those experiences and made them 
mean different things to me in different ways. Now, as I 
prepare to teach a new course or return to an old lesson 
that I have taught before, I am armed with new skills, new 
ideas, new ways of thinking. 

In addition, my experience as a student has increased 
my empathy for my own students. I know what it’s like to 
be on the other side of the desk, listening to instructions 
that seem a bit unclear. I know what it is to struggle with a 
series of big projects converging at the end of the semester. 
This knowledge has helped me think about my students in 
new ways and changed the way I organize my classroom, 
my syllabus, and my I-learn site.

Going back to school has not been easy on my family, 
and I am looking forward to spending more time with my 
wife and daughters. But questions like “why am I doing 
this?” are in my past. And I think the knowledge I have 
gained will benefit me, my students, and the university long 
after I get a new set of robes and that funny little hat.  t
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Summer 2017 Yellowstone National Park is filled with 
visitors when hundreds of small earthquakes shake the 
Park’s northern boundary. Park officials do nothing 
to inform the visitors, while dubious internet sources 
announce that magma is on the move and the Yellowstone 
supervolcano will soon erupt. Visitors remain blithely 
unaware of the purported impending disaster because 
most of the quakes are perceptible only to finely-tuned 
instruments. Then the news leaks out . . . will panic or 
science prevail?

Plotted on a map (Figure 1) the thousands of small 
Yellowstone earthquakes (from Summer 2017) appear to 
cluster like a swarm of mosquitoes and are aptly named 
an “earthquake swarm." Besides observable spatial and 
temporal clustering, the other distinguishing characteristic 
of an earthquake swarm is a lack of a single large event. 
In other words, earthquake swarms are not aftershocks 
or foreshocks of a major earthquake; rather, they occur in 

Earthquake Swarms– 
A Reflection  
in Space and Time
JULIE B. WILLIS

Department of Geology

response to less perceptible yet significant changes in local 
crustal stress. 

The occurrence of an earthquake swarm prompts several 
questions. Media personnel ask whether the swarm is 
a rare or common event for the region or if it might be 
the purveyor of a catastrophic earthquake or volcanic 
eruption. Scientists and the curious public wonder why the 
swarm is occurring and what it might tell us about Earth’s 
dynamic processes. These types of questions help validate 
the mantra I use as my email tagline “Geology … it’s more 
than rocks!”. 

I am a geologist who uses data with spatial and 
temporal components to study Earth processes. I teach 
spatial analysis to students across campus including 
those who major in geology, civil engineering, natural 
resources, agriculture, environmental science, and the very 
employable geospatial computing. Spatial analysis using a 
Geographic Information System (GIS) is an essential skill 

Figure 1 (Farrell, 2017). The locations of over 2000 small 

earthquakes that occurred the summer of 2017 in the northwestern 

corner of Yellowstone. The size of dot indicates relative earthquake 

magnitude; the moment tensor diagram in the upper right corner 

indicates lateral motion of the largest event (Mw 4.4)
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for careers in these and many other disciplines because 
data location impacts both interpretation and decision-
making. As examples, spatial analysis is used to site a new 
business, track pollutants, distribute fertilizers, and plan 
delivery routes. 

BYU-Idaho geology and geospatial computing majors 
who worked recently with me on their senior research 
projects studied earthquake swarms near Soda Springs, 
Challis, and Draney Peak, Idaho. One student used 
InSAR (Interferometric Synthetic Aperture Radar) to 
evaluate surface deformation; others evaluated spatial 
and temporal patterns in the earthquakes to identify 
faults and model potential explanations for the swarms. I 
summarize here some background research my students 
read on three well-studied and well-instrumented 
Yellowstone earthquake swarms; together, these three 
swarms are excellent examples of how swarm metrics 
and swarm patterns, mapped across time and space, 
provide insights into Earth’s sub-surface processes.

Swarm Metrics
A system of 26 seismic stations, 14 permanent GPS 

stations, and 6 borehole geophysics stations currently 
gather data about Yellowstone’s earthquake swarms and 
supervolcano (NPS.gov). Collected data suggest that 
swarms are common in the region (e.g., 80 in 10 years) 
(Waite and Smith, 2002). The majority of earthquakes in a 
swarm are imperceptible to humans; in a recent swarm of 
1,562 events only one was large enough to be felt by humans 
(University of Utah, 2017). 

Tiny Earthquakes
Seismologists working in Yellowstone recently developed 

ground-breaking techniques to detect earthquakes with 
seismic moment magnitudes1 as small as -1 (Shelly, 2019). 
The tiny amount of energy released by a -1 magnitude 
earthquake is about the same as the kinetic energy 
released by a large man jumping off a 2-m-high fence. (By 
comparison, a magnitude 9.6 earthquake—the largest 
ever recorded —releases about the same energy as 20,000 
Hiroshima atomic bombs.) New data processing and cross-
correlation algorithms of large seismic data sets enable 
seismologists to detect the location, timing, and energy 

released by the tiny magnitude 0 and less earthquakes 
which in turn has led to more accurate models and better 
interpretations of earthquake swarms.

From Data to Information
Earthquake swarms and ground deformation are 

little more than a curiosity until the events are plotted, 
numerically modeled, correlated and analyzed to help 
understand why they occur and whether they may be 
precursors to a major volcanic eruption or other geologic 
hazard. Figures 2, 3, and 4 summarize a few details from 
three Yellowstone swarms: 1985, 2008-2009, and 2017. 
Each swarm has a different temporal and spatial signature 
and was produced by different Earth processes. 1985—
Uplift reversed!

1 Seismic moment is a measure of energy released 
during an earthquake. The moment magnitude 
(Mw) scale, is based on energy release while the 
media-popular Richter scale is based on seismic 
wave amplitude. The more quantitative moment 
magnitude is the current preferred scale. An 
increase of 1 on the moment magnitude scale cor-
relates with a nearly 31.6 times increase in energy 
release. Due to the logarithmic nature of the Mw 
scale, a Mw 8 earthquake releases 31.6 times more 
energy than a Mw 7 quake, 999 times more than a 
Mw 6, and 31,554 times more than a Mw 5

Seismologists working 
in Yellowstone recently 
developed ground-breaking 
techniques to detect 
earthquakes with seismic 
moment magnitudes as 
small as -1.
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2008-2009—Magma on the Move 

2 One way to think of uplift and subsidence is 
inflating and then slightly deflating a balloon. Just 
as an inflated balloon deflates when there is leakage 
in the volume of air inside it, subsidence of Earth’s 
surface occurs when there is a net loss in the 
volume of material underneath it—in this case a 
leakage of fluids.

Figure 3 (Yellowstone Volcano Observatory, 2009). The 2008-2009 

swarm lasted 11 days and consisted of only 811 earthquakes. It 

is particularly interesting because it overlapped local uplift of the 

ground surface and crustal extension perpendicular to the swarm 

(Farrell et al., 2010). The swarm migrated upward along a N-S 

planar feature from a depth of 12 to 2 km at the rapid rate of 1 

km per day. The uplift and extension, the narrow lateral extent of 

the swarm, and its consistent upward migration suggest it was 

induced by movement of magma along a pre-existing fracture. Had 

this magma continued to the surface, it likely would have created 

a minor volcanic eruption, but not the supervolcano eruption 

alarmists predicted. (The figure plots location of the earthquakes. 

Blue colors symbolize early events; red represent those that 

occurred later. Stars symbolize M 3.0 and greater earthquakes; 

circles represent smaller events.)

Figure 2 (Waite and Smith, 2002). The 1985 swarm is the largest 

and longest on record in Yellowstone (87 days, 3156 recorded 

earthquakes) (Waite and Smith, 2002). The earthquakes started 

deep and migrated along a planar feature upward and outward 

from the Yellowstone caldera. This swarm is particularly interesting 

because it overlapped a reversal from decades-long, caldera-

wide uplift to caldera-wide subsidence.2 The spatial and temporal 

overlap suggests the earthquakes and subsidence were caused 

by the same process--most likely the leakage of previously-sealed 

hydrothermal fluids out of the caldera system along a preexisting 

fault zone (Waite and Smith, 2002). (In the figure, the size of dot 

indicates relative magnitude of the earthquakes; green symbols 

represent events that occurred during the first month of the swarm 

and red occurred in the following months.)

Had this magma continued 
to the surface, it likely 
would have created a minor 
volcanic eruption.
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Figure 4 (Shelly, 2018). The 2017 swarm is the second largest 

and longest lasting on record in Yellowstone (over 80 days, and 

~2500 earthquakes detected by routine methods (Shelly, 2018). 

In a ground-breaking new study using cutting-edge, enhanced-

detection methods, Shelly and Hardebeck (2019) precisely located 

an unprecedented 15,912 earthquakes associated with the 2017 

swarm—including hundreds of tiny quakes with a magnitude 

of 0 or less. The resulting extraordinary detail reveals that the 

earthquakes gradually propagated outward in all directions 

both laterally and in depth. (Note the patterns in Figure 4: early 

earthquakes (blue) cluster near the center and separate the 

later earthquakes (yellow and red).) The temporal and spatial 

patterns suggest the swarm occurred within a progressively 

expanding, complex network of micro-fractures likely associated 

with the movement of non-magmatic fluids. The principals of rock 

mechanics (the same principals used to plan mining operations 

and tunnels), stipulate that the presence of fluids decreases the 

stress required to fracture rock. So in the 2017 swarm as fluids 

moved incrementally outward, localized stress decreased which 

allowed new fractures to form (with associated earthquakes); 

the new fractures provided paths for the fluids to migrate farther, 

which decreased local stress and prompted a new set of fractures 

to form in a self-propagating system. Unlike the 1985 and 2009-10 

swarms, in 2017 there was no associated surface deformation. 

(The three-dimensional figure plots earthquake locations colored 

by time; cool colors represent earlier events; warm colors 

represent later events.)

2017-Tiny Earthquakes  
Yield Unprecedented Detail 

Conclusion and Future Work

Studying earthquake swarm mechanisms helps scientist 
more accurately assess volcanic and earthquake hazards. 
But perhaps more importantly, it reveals on-going Earth 
processes including those associated with the Yellowstone 
magmatic system, our slumbering neighbor to the north. 

For me, the pursuit of knowledge about Earth’s dynamic 
nature is a spiritual undertaking. Reading the scriptures 
helps me understand why Heavenly Father created the 
Earth; reading the Earth (using tools from geology, math, 
and physics) helps me understand how He created it. I 
look forward to helping future students learn the “how” of 
God’s creative process as we together analyze and compare 
the moment release, surface deformation and tectonic 
processes that accompany slow earthquakes (a newly 
developed interest of mine) with tectonic (rather than 
magmatic-induced) earthquake swarms.

Do you want to learn more? 
If you want a weekly update on Yellowstone earthquakes 

or geysers (a current ”hot” topic due to activity of the 
Steamboat geyser), use this link to Caldera Chronicles: 
https://volcanoes.usgs.gov/volcanoes/yellowstone/article_
home.html?vaid=130

To learn how to be a Steamboat Geyser watcher, use this 
link: https://volcanoes.usgs.gov/volcanoes/yellowstone/  t
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Classroom skills could 
help student process the 
information presented on 
social media.
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The first U.S. case of Ebola was publicized in an 
unauthorized tweet at 4:52 p.m. EST on September 30, 2014. 

Less than an hour later, the Centers for Disease Control 
and Prevention (CDC) made an official announcement in 
a press conference about a patient in Dallas, Texas, who 
had Ebola; but in the 40 minutes between the tweet and 
the press conference, nearly 240,000 additional tweets 
had been made about the case. Many of them contained 
rumors, falsehoods, and myths about the virus and 
became a significant narrative in several social-media 
channels (Luckerson, 2014).

The ways in which social media is used to deceive 
have become increasingly sophisticated since 2014. As 
a professional and technical communicator, I have 
conducted research about how organizations use social 
media to respond to crises, how groups use it to promote 
social justice, and how individuals use it to create 
alternative narratives and explanations. 

In this paper, I will discuss two ways social media 
situations have been examined and, then, I will provide three 
ideas I teach my students to help deal with social media.

Posting, Tweeting, and Liking: Helping Students 
Navigate Social Media Beyond the Classroom
ADAM BAIR

Department of Managment

The two ways by which such situations have been 
examined are as follows:

• Antenarrative, defined by David Boje (2001) 

as “before the creation of a narrative;” by its 

nature, antenarrative is “fragmented, non-linear, 

incoherent, collective, unplotted, and pre-narrative 

speculation.”

• Sprezzatura, which is hiding the use of technical 

skills and abilities to make a complex process 

appear simple
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Isolated cases of Ebola in the U.S. followed several 
months of news coverage of a widespread outbreak—15,209 
confirmed cases—in Guinea, Liberia, Nigeria, Senegal, 
and Sierra Leone. This coverage included images of Ebola 
hospitals, doctors wearing protective gear, and officials 
from the World Health Organization asking for additional 
support from the international community to control 
the virus (Cumming-Bruce, 2014). A Washington Post 
poll conducted in August 2014 revealed that two-thirds 
of U.S. citizens were worried about an Ebola epidemic in 
the United States and that four in ten people were “very” 
or “somewhat” worried that they or a close family member 
might catch the virus (Harlan, 2014). 

Images of Ebola’s effects and Americans’ fear of the virus 
contributed to an environment in which rumors spread 
quickly; the most flagrant creations were of false-news 
webpages including one that reported several cases of the 
virus at Anchorage High School. Others suggested that 
prominent people had contracted the disease or identified 
marijuana, salt water, and vitamin C as cures for it (Dewey, 
2014). Such content prompted U.S. President Barack 
Obama to acknowledge what was occurring on social 
media: “We can’t give in to hysteria or fear, because that 
only makes it harder to get people the accurate information 
they need . . . . If we’re guided by science—the facts, not 
fear—then I am absolutely confident we can prevent a 
serious outbreak here in the United States” (Jaffe & Brittain, 
2014, p. A11). Additionally, government agencies and 
departments used social-media tactics to calm fears and 
promote accurate information.

The Use of Antenarrative by the CDC
In roughly 26 million Tweets about Ebola made from 

September 30 to November 1, 2014, social-media users in 
the United States attempted to make sense of the origins 
of Ebola and why the virus was spreading so rapidly. In 
responding to such concerns, many people developed 
conspiracy theories. Some blamed the origin of Ebola on 
the U.S. government, others speculated that the virus was 
a failed biological weapon, and still others claimed that 
pharmaceutical companies had developed it to accelerate 
drug and vaccine sales by suggesting that the companies 
wanted Ebola to move into larger markets that would pay 
a premium for a vaccine (Bair, 2016). Such antenarratives 

were often efforts to make sense of modern medicine’s 
being unprepared to respond to the outbreak. 

The CDC strategically shifted the social-media 
conversation from the initial panic to an understanding of 
Ebola’s transmission methods and risks and of the safety 
recommendations people could follow. 

In fact, the social-media campaigns of all U.S. 
Department of Health and Human Services agencies 
corrected misconceptions about Ebola and helped 
audience members understand that seasonal flu was a 
larger health threat to consider. The CDC, for example, 
shared infographics featuring the top ten myths about 
Ebola, including that it could spread through air, water, 
or brief contact with an infected individual. As the CDC 
generated these narratives, Twitter became replete with 
messages contrasting Ebola’s rarity with the flu’s prevalence. 
Following such activities by government agencies, Tweets 
with claims about changes in transmission went from 
several thousands to less than ten each day (Almendrala, 
2014). The organization also Tweeted about the flu 
throughout October, which helped Twitter users generate 
similar messages in their personal feeds. 

In responding to the antenarratives of the U.S. public, 
the CDC was able to create other arguments and 
information that became the dominate narrative and 
thus reduced fears, removed false claims, and developed 
new narratives. While the CDC used these tactics to 
communicate factual information, others have used similar 
strategies to promote fear and promulgate misinformation. 

The Use of Sprezzatura by the CDC
In his medieval handbook, Il Libro de Cortegiano (The 

Book of the Courtier), Count Baldassare Castiglione uses 
the term sprezzatura to advise gentlemen to complete 
everything in life with “stylishness and panache that make 

…[the tasks] look easy” (D’Epiro and Pinkowish, 2001, p. i). 

False information will 
spread six times faster on 
social-media networks than 
true statements will. 
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Today, sprezzatura can apply to any technological process 
that hides its complexity from the audience. 

The CDC employed sprezzatura in communicating 
about the potential dangers of Ebola and in shifting 
attention from the virus to the flu. That process 
demonstrated deliberate social engineering of information. 
While the CDC generated information for the general 
public that was simple and easy to remember, for the 
expert population, it produced messages that were far 
more technical and nuanced. For example, the messages 
the CDC generated during the 2014 U.S. Ebola outbreak 
used simple, straightforward language. Developing 
messages with common but specific verbiage to 
communicate complex information about the risks of 
Ebola is a form of sprezzatura; it made understanding 
technical information seem simple, especially with various 
social-media platforms’ content-length restrictions at 
play. While the CDC’s use of sprezzatura was successful, 
organizations that present complex information as 
part of a crisis response risk oversimplifying it and 
causing consumers to draw incorrect or even dangerous 
conclusions. Groups using sprezzatura need to 
acknowledge such risks and carefully plan their social-
media messages in a way that prevents miscommunication.

Lessons about Social-Media 
In the process of conducting research about social 

media and examining millions of posts, I have brought 
three “takeaways” to the classroom so that students  
can be prepared to make sense of a seemingly  
increasingly complicated world as they consume 

content via social media: critical-thinking skills, 
transparency, and sharing good. 

Critical Thinking 
Regardless of their qualifications, people can make 

claims about virtually any topic via social media; as others 
like, share, and comment about the posts, the plausibility of 
the original statements can seem to be enhanced. Because 
of this, content that might typically be considered a 
conspiracy theory or groundless accusation receives wider 
attention than it otherwise might. Requiring students 
to think critically in the classroom and other contexts 
can help prepare them to examine a claim, consider the 
creditability of the person or group that is making it, 
conduct appropriate research, and decide what they believe 
and how they will respond. 

Research published in Science by a team from the 
Massachusetts Institute of Technology reports that 
falsehoods spread much “farther, faster, deeper, and more 
broadly” than the truth on social-media platforms. False 
information is 70 percent more likely to be shared by 
individuals, and false information will spread six times 
faster on social-media networks than true statements 
will. The researchers tested a number of hypothesizes as 
to why this is occurring, but did not develop definitive 
conclusions (Vosoughi, Roy, and Aral, 2018, p.1). With 
rumors being posted and spread on social media at such 
rates, consumers need to become adept at discerning fact 
from fiction. Many classroom skills could help student 
process the information presented on social media better; 
discussions about sources, arguments, and credibility 
might be a strong place to start. Encouraging students 
to examine competing ideas or claims and studying 
the arguments, determine flaws in claims, and come 
to conclusions about the reliability of the information 

Teach our students  
to share good.

If we’re guided by science—the facts, not fear—then I am 
absolutely confident we can prevent a serious outbreak 
here in the United States.



presented would help them develop the critical-thinking 
skills they need in a world replete with misinformation. 

Transparency 
The Pew Research Center has tracked social-media 

usage of American adults since 2005 when only 5 percent 
of adults were using social media; by 2018 that number 
had increased to 69 percent, which suggests that this 
form of media has changed and continues to change how 
businesses and organizations connect with prospective and 
current customers. 

In preparing business students for writing for a social-
media audience each semester, I am often presented with 
the following question: “I use social media to present the 
best information about myself, so when I am writing for 
a company, should I stretch the truth and present only 
positive things about it?” This question is connected to 
the social-media behavior “compare and despair,” which 
occurs as users examine the posts of others and compare 
themselves to them—especially in areas like affluence, 
relationships, success, and vacations—and lament about 
the shortcomings they perceive in their lives. A study 

conducted by the Royal Society of Public Health (2017) 
found among heavy consumers (those who spend more 
than 61 minutes on social media each day) the incidence of 
depression and anxiety was 25 percent higher than among 
peers who consumed less social media. 

In helping students understand what and how 
organizations and individuals should post online, I 
explain that they might consider content that will establish 
goodwill between them and other users. In other words, 
individuals might post exciting vacation photos, but they 
might also post about everyday things such as thanking 
people for kind acts, the work associated with earning a 
college degree, or content that has helped them during 
a struggle. For organizations, the process of establishing 
goodwill might include activities like giving back to the 
community, connecting with individuals around them, and 
establishing themselves as honest and transparent. 

Sharing Good
In a BYU Education Week address in August 2014, Elder 

David A. Bednar of the Quorum of the Twelve Apostles 
provided an apostolic warning and invitation regarding 



social media. He warned members of the Church to be 
careful with how they choose to use social media, as 

“too much time can be wasted, too many relationships 
can be harmed or destroyed, and precious patterns of 
righteousness can be disrupted when technology is used 
improperly. We should not allow even good applications 
of social media to overrule the better and best uses of our 
time, energy, and resources” (Bednar, 2014). 

After extending a warning regarding social media, Elder 
Bednar invited members of the Church to share “messages 
filled with righteousness and truth—messages that are 
authentic, edifying, and praiseworthy—and literally  
to sweep the earth as with a flood.” Social media  
provides remarkable opportunities to influence and 
connect with others. 

In a world dripping in social media, teachers can and 
should teach our students to share good, to think critically 
and to choose transparency. The research suggests this  
can help them.  t
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Practice Virtue and 
Holiness
WILLIAM J. RIGGINS

Student Honor Office Director

Many years ago, while teaching early morning seminary, 
we were discussing the war in heaven. In the 12th chapter 
of the Book of Revelation John teaches us that,

7 …there was a war in heaven: Michael and his angels 

fought against the dragon; and the dragon fought and 

his angels,

8 And prevailed not; neither was their place found any 

more in the heaven.

9 And the great dragon was cast out, that old serpent, 

called the Devil, and Satan, which deceiveth the whole 

world: He was cast out into the earth, and his angels 

were cast out with him.

I asked my students to allow the Holy Ghost to part the 
veil enough for them to see themselves there. This was not 
an exercise of the imagination, the hope was that it would 
be an exercise of “revelation.” I invited them to consider 
where they stood and how they stood. I invited them to 

feel once again what they had felt before. After I had them 
share some of their own personal revelation, encompassed 
with feelings, I said, “now, let’s read what happens next and 
ask yourself, ‘why now’?”

10 And I (we) heard a loud voice saying in heaven, now 

is come salvation, and strength, and the kingdom of our 

God, and the power of His Christ: for the accuser of our 

brethren is cast down, which accused them before our 

God day and night.

After reading this verse, I asked my students, “why now?” 
What had kept the heavens from decreeing the coming 
“salvation, and strength, and the kingdom of our God and 
the power of His Christ.?” “Why now, what had happened?”

Suddenly, a fourteen-year-old freshman raised his hand, 
and with a voice of perfect confidence and assurance 
said, “I know why!” (I will be honest with you, I thought 
to myself, “really, tell us!”) So I said, “share with us!” His 
answer was revelatory, 

“Brother Riggins, the reason why it could not have been 
declared previously is that with Satan and his angels, their 
pollution and accusations and their opposition to agency 
and God’s plan, we were not a Zion society. We were not 
of one heart!”

That day, from that young man, I felt and learned that 
I had participated in the establishment of Zion once 
before. From those verses I learned that the establishment 
of Zion would never take place in a peaceful setting; the 
adversary has declared war on us. The Spirit reinforced in 
my mind and heart that by the “blood of lamb,” through 
his enabling and sanctifying power, I did and can succeed. 
I understood how important my testimony had been and 
would be in overcoming the adversary; testimony that had 
been developed through study, faith, and experience. And, 
I knew, that I had to decide if I was willing to destroy the 
natural man; to die for the cause. The invitation is to all 
of us, “seek to bring forth and establish the cause of Zion” 
(D&C 11:6; 12:6; 14:6).

You have beat that 
opposition before. 
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There is evidence that God, in his perfect parenting style, 
and as a perfect teacher and coach, provides situations, 
circumstances, and time for his children to “practice” 
establishing Zion.

In the 38th section of the Doctrine and Covenants we read...

23 But, verily I say unto you, teach one another 

according to the office wherewith I have appointed you;

24 And let every man esteem his brother as himself, 

and practice virtue and holiness before me.

25 And again I say unto you, let every man esteem his 

brother as himself. (D&C 38:23-25)

Just eight sections later the Lord reinforces the same idea,

31 And again, I say unto you, all things must be done in 

the name of Christ, whatsoever you do in the Spirit;

32 And ye must give thanks unto God in the Spirit for 

whatsoever blessings ye are blessed with.

33 And ye must practice virtue and holiness before me 

continually. Even so. Amen. (D&C 46:31-33)

It is fascinating to consider the facts that teaching one 
another, esteeming a brother as oneself, 

practicing virtue and holiness, doing all things in the 
name of Christ, and giving thanks unto God in the Spirit 
are all attributes of a Zion society. It is also interesting to 
note that there is a direct correlation between “again” and 
the concept of “practice.”

In multiple sections of the Doctrine and Covenants the 
Lord speaks of “exercising” faith in him, of “exercising” 
our gifts, of “exercising” prayers of faith. If we look closely, 
we see that the virtues that He wants us to “practice” or 

“exercise” are inherent in Zion people. It is evident, that the 
Lord allows us to “practice” and to “exercise” becoming 
Zion-type people and Zion-type institutions; whether it be 

the home, the ward, or the university. It is also evident that 
God provides us “practice” and “exercise” times. 

Consider these four well-known facts about Zion. I call 
these “the bullet point facts” because in many cases, these 
bullet points are all we know about Zion. For now,  
they will suffice!

“And the Lord called his people Zion, because they were 
of…” (Moses 7:18)

• One heart

• One mind

• Dwelt in righteousness

• There was no poor among them

With that list in place, consider some things that we 
do under the Lord’s direction, and ask yourself, “How do 
these activities provide ‘practice’ and ‘exercise’ time for me 
to know how Zion functions, how Zion feels, and  
how Zion becomes?”

• Singing hymns

• Prayers (Private, public, family,  

companionship, etc.)

• The administration of the sacrament

• Making covenants

• Temple attendance

• Marriage

• The Family

• Family, Ward, Stake, and organizational councils

• Missions

• Church universities

The Prophet Joseph Smith taught:
“The building up of Zion is a cause that has interested the 

people of God in every age; . . . but . . . we are the favored 
people that God has made choice of to bring about the 
Latter-day glory; . . . 

. . . We ought to have the building up of Zion as our 
greatest object.”

The Prophet Brigham Young declared: “The work of 
building up Zion is in every sense a practical work; it is not 
a mere theory. 

A theoretical religion amounts to very little real good 
or advantage to any person. To possess an inheritance in 

Do we have Zion in our 
view constantly? 



We have the accounts of three groups of people in the Book 
of Mormon who were close to becoming a Zion people but 
did not reach the status. However, what they did and how 
they did it is worthy of study and emulation. The description 
given of each is worth the reach,

“And it came to pass that we lived after the manner of 
happiness.” (2 Nephi 5:27)

“But behold there never was a happier time among the 
people of Nephi, since the days of Nephi, than in the days of 
Moroni…” (Alma 50:23)

“…Surely there could not be a happier people who had 
been created by the hand of God.” (4 Nephi 1:16) 

As we compare the experiences of each, we discover similar 
“practices” and “exercises” necessary to establish a Zion 
people and a “City of Holiness, even Zion” (Moses 7:19).

• The centrality of Jesus Christ and His atonement

• The place of the Lord’s prophets 

• The importance of the Holy Ghost and revelation 

• The necessity of ordained and consecrated  

priests and teachers

• The effect of teaching and learning

• The need for repentance

• The administration of ordinances in  

making covenants

• The attention given to temples

• The impact of consecration

• The exigency of obedience to judgements, 

 statues, and commandments

• The focus on the scriptures

• The hate for sin and the preparation  

to fight against it 
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Zion or in Jerusalem only in theory – only in imagination 
– would be the same as having no inheritance at all. It 
is necessary to get a deed of it, to make an inheritance 
practical, substantial and profitable. I have Zion in my 
view constantly. We are not going to wait for angels, or for 
Enoch and his company to come and build up Zion, but we 
are going to build it.”

From the 1828 Noah Webster Dictionary we get these 
phenomenal definitions of the word “practical.”

• Pertaining to practice or action 

• Capable of practice or active use 

• That may be used in practice; that may be  

applied to use

• That reduces his knowledge or theories  

to actual use 

• Derived from practice or experience

How bad do we want Zion? Is the building of 
Zion our greatest object? Do we have Zion in our 
view constantly? Do we wake up in the morning 
with the idea that our every effort will be the 
building of Zion? Do we recognize and identify the 
practical work involved in building Zion?

As we review historical evidence of those who have 
made an effort to seek for, “bring forth and establish the 
cause of Zion,” we find that the details and evidence of the 

“practical work involved in building Zion” are not abundant. 
The reality is that we only have the details of one group of 
people who became “Zion.” We find the account in Moses 
chapters 7 and 8. However, the account can be a little 
problematic for those who study it because we have what 
the Lord and Enoch taught and we have the end-product, 
but the battles and the “practical work” in between are not 
abundantly detailed. 

I have a young, 14-year-old friend who recently told me 
that he was going to be the next LeBron James. I suggested 
that to really appreciate LeBron James, the super star, it’s 
important to know what the coaches taught him, and 
then see the practical work: the practices, exercises, work, 
blood, sweat and tears that were paid through the process 
of going from novice to superstar. So, it is with the cause of 
establishing Zion. But since we don’t have all of the details, 
we have to extrapolate.

I learned that the establishment 
of Zion would never take place in 
a peaceful setting; the adversary 
has declared war on us.



It is clear and understood that the “redemption of Zion” 
of which the Lord is speaking is “the center place” in 
Independence, Missouri. Nevertheless, we know that “the 
little season” continues. We know that it wasn’t the Saints 
of the 1800’s or 1900’s who would “redeem Zion.” However, 
we also know that the Lord has, since the restoration of 
the Gospel, allowed the Saint to “practice” and “exercise” 
bringing forth and establishing the cause of Zion. 

The temples have been built and are being built! The 
“prepared endowment and blessing” is being “poured out” 
like never before in the history of the world. But, what 
about the self-preparation, the teaching, the experience, the 
faithfulness, the continued humility, the learning of duty? 

We know that temples were established for the “salvation 
of Zion…for a place of instruction for all those who are 
called to the work of the ministry…that they may be 
perfected in the understanding of their ministry, in theory, 
in principle, and in doctrine…” (D&C 97:11-14). But if the 
temple was all that was necessary, why did the prophets 
of God establish the School of the Prophets, the School 
of the Elders, the School of Zion, the University of the 
City of Nauvoo, the University of Deseret, the Brigham 
Young Academy, etc.? It seems clear, simple and obvious 
from verses 10, and 12, that Zion needs a faithful, humble, 
educated, and experienced people (See also D&C 88:74-80; 
109:14-15; 93:36-37). This need would be fulfilled through 
an organized, Christ-driven, educational system. 

That is why we are here at BYU-Idaho. Can we see our 
role in the “practice” and “exercise” involved in developing 
a Zion people? Our student population comes to BYU-
Idaho “endowed with power from high” at a rate that 
has never been experienced. The Prophet Joseph Smith 
pleaded with God that those who worship in the temple 
be “granted” with desires to “be taught out of the best 
books…seek learning even by study, and also by faith,” 
that they “grow up” in Him, and “receive a fullness of the 
Holy Ghost…be organized according to [His} laws, and be 
prepared to obtain every needful thing…” (D&C 109:14-
15). Can we think of a greater student body, (or faculty), 
endowed with the desire to “be prepared…and know 
more perfectly concerning their duty,” to be “taught more 
perfectly,” and to “have experience?” We may not always 
recognize our role, and we may not always recognize the 
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• The working of gift of justification to have  

the Lord with them

• The people’s willingness and submission  

to “walk with him.” 

We are also blessed to have the account of Peter and the 
ancient saints who strived and made an effort to establish a 
Zion society, (Acts 2, 3), and of course we have modern day 
Church history, wherein we have details of the efforts made 
by the members of the Church of Jesus Christ of Latter-
day Saints to establish Zion. Of great interest, we have the 
words of the Lord exposing their follies and his explanation 
as to why they failed. One of the explanations given by the 
Lord that relates to practice, exercise, and us as a university 
is worth considering. 

June of 1834 was a trying time in Church History, 
especially in the “exercise” of establishing Zion. Doctrine 
and Covenants section 105, given on Fishing River, 
Missouri, begins with what might be referred to as a 

“major spanking” to all of the Saints who were “practicing” 
becoming a Zion people. After the Lord chastises them, He 
discloses the consequences. Within those consequences can 
be seen reasoning for our existence as a Church sponsored 
university and what we are to “practice” and “exercise.” 

9 Therefore, in consequence of the transgressions of 

my people, it is expedient in me that mine elders should 

wait for a little season for the redemption of Zion.

10 That they themselves may be prepared, and that 

my people may be taught more perfectly, and have 

experience, and know more perfectly concerning their 

duty, and the things which I require at their hands. 

11 And this cannot be brought to pass until mine elders 

are endowed with power from on high. 

12 For behold, I have prepared a great endowment and 

blessing to be poured out upon them, inasmuch as they 

are faithful and continue in humility before me. 

13 Therefore it is expedient in me that mine elders 

should wait for a little season, for the redemption of 

Zion. (D&C 105:9-13)



Write well in new contexts.

the Enemies of Christ.” One of the young ladies stood up, 
talked about being a convert to the Church, made some 
comments from 3 Nephi 11:28-29 dealing with disputation 
and 2 Nephi 26:23-33 that deals with the fact that God does 
not work in darkness and that He has commanded that “all 
men should have charity, which charity is love.” Then she 
said, “we decided as an apartment that we want to follow 
this counsel. So as part of our ‘provident living’ lesson, we 
wrote an apartment proclamation.

“Provident Living: A Proclamation to Apt. 117”
“We, the members and residents of Birch Plaza apartment 

117, solemnly declare that we are modern day disciples of 
Heavenly Father and His Son, Jesus Christ. We proclaim 
that, as daughters of God, we hold a unique responsibility 
to uphold and defend this Gospel from the fiery darts 
of Satan, and we know that His Plan for us provides the 
means to do so. From this day forward, we commit to the 
above mentioned calling in the following manner: 

We will refuse to take part in any activity or action 
that conjures negativity in any way. We understand that 
utilizing our Father’s Plan in our lives requires standing 
in Holy Places and doing so involves refraining from 
participating in anything that drives the Spirit away. As we 
work to avoid instigating negativity on a daily basis, we will 
develop a sensitivity to the promptings of the Spirit. 

We will also commit to cleanse our lives of any negative 
influence from social media. As part of this commitment, 
we have decided to participate in a one week fast from 
any media source that allows the Adversary to influence 
our lives in a negative manner. We understand that 
media has many good uses and qualities, but we also 
know that limiting ourselves from unnecessary usage and 
inappropriate materials allows us more time to commit to 
the Lord and His commandments. 

In addition, We will strive to remove any music from our 
lives that drives away the Spirit. Music can invite and uplift 
people in many ways and We refuse to abuse that privilege 
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“practice” and “exercise” sessions, but evidence is all about 
us that the “practice” and “exercise” is working.

 Caveat number 1: “…of one accord.”
Thursday, January 10, 2019; it was the second day of class 

of this semester. The class treats the second half of the New 
Testament. The assigned reading for that day was Acts 
chapters 1 and 2. I invite my students to come to class with 
a five-question quiz related to the reading assignment for 
that day. After the students had traded quizzes, completed 
them, and discussed them, I asked the students to “tell on 
a neighbor;” to share an intriguing question that the whole 
class should consider. A young woman raised her hand and 
shared a question that another classmate had written. The 
question read something like this, “what does it mean in 
Acts 1:14 that ‘these all continued in one accord?” 

A young man raised his hand and gave us the definition 
of the word “accord” from the 1828 edition of Webster’s 
Dictionary, “Agreement, harmony of mind; consent or 
concurrence of opinions of wills.” He then continued, 

“being of ‘one accord’ is a pre-requisite for establishing 
a Zion society. Last night as I was studying, all six of my 
roommates were in the living room. Each had a phone in 
their hand, and each was doing their ‘own thing.’ Though 
we were together we were not of “one accord,” we had 
nothing in agreement, no harmony of mind existed, and 
we had nothing in common. I realized that we are so far 
away from becoming a Zion people! We had an apartment 
council meeting”

A wonderful example of pureness of heart!

Caveat Number 2: “And there shall be no 
disputation among you…”

As part of my classes, I assign two students each class 
period to present thoughts and ideas as part of a class 
devotional. On January 28th, in my Book of Mormon 
class, our lesson was entitled “Exposing the Adversary & 

Zion needs a faithful, humble, educated, and experienced 
people. This need would be fulfilled through an organized, 
Christ-driven, educational system.



Caveat Number 4: “…decisions… must be by the 
unanimous voice…”

I participate as a member of the “Cornerstone 
Alignment” committee in the Religion Department. 
We have been working on re-developing our Religion 
Department outcomes to align with the Institutional 
Outcomes for almost a year. We have met, discussed, 
prayed, involved the entire faculty and then again we met 
some more. We have “practiced” and “exercised!” They 
say that “perfect practice makes perfect!” After months 
of discussion, on January 18, 2019, the miracle took place. 
Once again we met, but something was different. Very 
few times in either family, professional, or ecclesiastical 
responsibilities have I felt the unity and the reality of the 
mind of the Lord being made manifest 

(D&C 107:27, 30-31). Months of discussions came 
together and in a one-hour period of time the job was done. 
Every decision was made by the “unanimous” voice of the 
group. A sweet taste of Zion. 

Look around you with new eyes. Pray that you may 
have eyes to see and ears to hear. You will see the evidence 
of the “practice” and “exercise” sessions being carried 
out by the employees and students of BYU-Idaho. Zion 
will not be established in a day, but it will be established. 
The building and establishment of Zion will always have 
opposition; remember that you have beat that opposition 
before. The Savior and his atoning sacrifice, “the blood 
of Lamb,” gave us the impetus to establish Zion once, 
therefore, apply it to your life daily. The “word of their 
(our) testimonies” is built upon study, knowledge, faith, 
experience, teaching, and the Holy Ghost; practice and 
exercise and invite others to follow. Be willing to “mortify 
the deeds of the body,” to “put off the natural man,” to 

“yield to the enticing of the Holy Ghost” and to “become 
as a child” (Mosiah 3:19). In so doing, you will give others 
hope. Practice virtue and holiness and your “dominion 
shall be an everlasting dominion” that will flow unto you 
forever and ever without compulsory means (D&C 121:46). 
Keep practicing and exercising.  t
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by using music in a way that is not conducive to standing 
in Holy Places. 

We declare that each and every one of us are fully 
capable and willing to fulfill these commitments to the best 
of our ability and We will continue to encourage each other 
to do so in every aspect of our lives.”  

These are just a few roommates who understand what 
it means to “seek to bring forth and establish the cause of 
Zion” (D&C 11:6).

Caveat Number 3: “That is the way  
the Savior teaches.”

I am participating in the “Progressing Teacher” class 
being offered this semester. (As a side note, it is a class 
where we get to practice becoming Zion people). As 
part of that class we were given the opportunity to read 
a book and gather with those who are reading the same 
book at least three times during the semester. We had our 
first meeting over lunch in Rob Eaton’s office on January 
25th. Had I known what I know now I would have taken a 
picture of that gathering. Except for Rob Eaton, I did not 
know any of the other three participants three weeks ago. 
Let me introduce you to my new friends. Samuel Smith is 
a curriculum developer, Jared Bowden is a Chemist and 
teaches in the Chemistry Department, and Matt Dredge  
is a veterinarian and teaches in Animal Science;  
brilliant minds!

We were discussing the first three chapters of the book 
“Make it Stick.” Since I teach religion I see the world from 
that perspective. As our good friend Chris Mann said 
when he first met me, “Oh, you are one of those guys for 
whom it’s always Sunday!” I was listening intently as these 
scientists considered how the concepts we were discussing 
would be valuable in their classes. Suddenly, Jared made a 
comment concerning the learning and teaching principles 
that we were discussing that changed the entire discussion, 

“That is the way the Savior teaches.” I was in awe as I 
listened to how they, (these wonderful scientists), tie God, 
the Plan of Salvation, the atonement of Jesus Christ, etc. to 
what they teach. As I walked away, I thought, “that is why 
we exist as a university.” A small vision of Zion! I hope they 
are still here when my grandchildren begin to attend! 
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Regeneration and 
The Faculty  
Learning Fellowship
JACK HARRELL 
Department of English

In September of 1066 A.D., French Normans, led by 
William the Conqueror, invaded England. Only days before, 
the English King Harold had defeated Norwegian invaders 
to the north. Leaving most of his army behind, Harold 
travelled south to meet the Norman forces and was killed 
in the Battle of Hastings taking an arrow through the eye, 
so the story goes. William was crowned king of England 
on Christmas Day; for the next 200 years, Norman French 
was the language of legal and political affairs in England 
bringing thousands of French words into the English 
language. Latin held its place as the language of religion 
and education, while English survived through the speech 
of the illiterate lower classes. 

Today, this period is called The Dark Ages of English 
Literature because relatively little English writing remains 
from that 200-year period. By the time English was once 
again on top by becoming the language of government, 
law, and literature, it had transformed significantly into the 

form we now call Middle English, best known to us in the 
language of Chaucer and his Canterbury Tales.  

My interest in the history of the English language was 
sparked at BYU in the early 1990s, when I took a required 
undergraduate course on the subject. Sadly for me, the 
course was held during a shortened summer term, and the 
teacher had other business during the first two weeks of 
class. I learned enough, however, to realize that the history 
of the English language—or any language, for that matter—
is deep and complex, sufficient to occupy a lifetime of 
study. Soon after taking that course, I was off to grad 
school at Illinois State University, studying composition 
and literature, and a few years later I was hired to teach 
English at Ricks College. Though I was still fascinated by 
the history of English, for many years I did not find further 
professional justification to study the subject in any depth. 

That situation began to change in 2006, when the 
English Department was short on teachers for English 325, 
Grammar and Usage. I signed up to teach the class. It was 
hard work gearing up to become adequate for the task, but 
I loved it. The more I taught students about transitive and 
intransitive verbs, phrases and clauses, and the ten sentence 
patterns in the Reed-Kellogg diagramming method, the 
more I wanted to learn the history of how English got 
to where it is today as a global lingua franca. When the 
opportunity came to apply for a Winter 2019 Faculty 
Learning Fellowship, I wrote an proposal to study the 
history of English and to take a three-week trip to England, 
to visit for the first time a country I had only read about in 
my 24 years of teaching at BYU-Idaho. 

The BYU-Idaho Faculty Guide explains that Faculty 
Learning Fellowships and Professional Development 
Leaves are provided to “promote growth and content 
depth.” PDL and FLF projects should give faculty members 

“opportunities to develop as teachers and scholars.” The 
Guide further states that “Such projects both directly 
and indirectly bless students who are instructed by 
accomplished, skilled, and knowledgeable faculty members” 
(“Professional,” 2019).

At other institutions, a professional development 
opportunity such as this is commonly called a “sabbatical.” 
Though this term is not used at BYU-Idaho, we can learn 
much from that word and its biblical origins. The word 
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“Sabbath” came into Old English from Late 
Latin, and Greek before that, originating in 
the Hebrew word Shabat, meaning “to rest.” 
In Exodus 31:13 God says to the Children 
of Israel, “Verily my sabbaths ye shall 
keep: for it is a sign between me and you 
throughout your generations; that ye may 
know that I am the Lord that doth sanctify 
you” (italics added). The Children of Israel 
were sanctified (set apart and made holy) by 
the fact that were commanded not to work 
all the time. Instead, they were to rest on the Sabbath and 
take care of themselves spiritually as well as materially. Not 
only does Sabbath observance set a people apart from the 
world, it also provides an opportunity for greater strength 
and productivity in consequence of the rest and spiritual 
outpouring it offers. 

In Leviticus 25: 3-4, God further commands the children 
of Israel to institute a sabbatical year: “Six years thou shalt 
sow thy field . . . and gather in the fruit. . . . But in the 
seventh year shall be a sabbath of rest unto the land.” This 
same biblical concept later inspired colleges and other 
institutions to provide sabbatical leaves of varying lengths 
for faculty and employees (Kimball, 1978). These verses in 
Leviticus speak of a rest “unto the land,” a phrase repeated 
in verse 5. If the land was not in constant production, it 
would have the chance to regenerate, making it ultimately 
more productive. For those working the land, a period 
of rest and renewal encouraged reflection and humility, 
reminding them that they must not boast in their own 
strength. They must not become prideful in their ability to 
work, work, work; but must instead remember that their 
strength comes from God. 

Speaking of the connection between biblical and 
university sabbaticals, Bruce Kimball (1978), writing in 
The Journal of Higher Education, said that sabbaticals 
involve “important spiritual and intellectual goals which 
higher education must pursue . . . in order to effectively 
educate students.” Kimball further states that the Sabbath 
and sabbaticals provide “time for rest and renewal of the 
individual, a time to ask ‘Who are we?’ and ‘Why are we 
here?’ and ‘Why does our work have meaning?’” The same 
goals inform BYU-Idaho’s PDL and FLF policies. 

My own semester-long FLF study began with an 
exploration of the origins of writing itself, which developed 
around 4000 B.C., and marked the distinction between 
recorded history and “prehistoric” time. Early writing 
followed a course through pictographs, logograms, and 
syllabaries, and finally into an alphabet. Created among 
Semitic-speaking slaves in Egypt around 1000 B.C., 
the Proto-Canaanite or Phoenician alphabet was later 
borrowed by the Greeks, the Etruscans, and then the 
Romans. All known alphabets today spring from these 
sources, except the Korean Hangul alphabet, which was 
built from scratch in the mid-1400s A.D. Today three-
fourths of the world uses alphabetic writing—mostly in the 
form of the Roman, Cyrillic, and Arabic alphabets—while 
the rest of the world uses non-alphabetic systems, such as 
in China and Japan (Sacks, 2004). 

My study also introduced me to the Proto-Indo-
European family of languages, including Proto-Germanic, 
and ultimately English. Old English, which is essentially a 
foreign language to modern English speakers, developed 
around 600 A.D.; Middle English around 1150 to 1500; and 
Modern English after that. (Of course, all the above dates 
are approximations.) 

My semester-long study did not make me a master the 
thousands of years of language history associated with 
English. However, I did acquire an invaluable gathering of 
knowledge that I am sure will make me a better English 
teacher for years to come, no matter what classes I am 
assigned to teach. 

The things I learned though books and Internet 
resources were brought to life by a three-week trip to 
England, where I visited libraries, museums, and historical 
sites in London, Portsmouth, Oxford, and the Lake 

Much can be said about 
educational quality in terms of 
good curriculum, good textbooks, 
and good facilities, but nothing 
can beat a passionate teacher.
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District. I visited Stonehenge, attended a performance of 
Shakespeare’s As You Like It at Stratford-Upon-Avon, and 
saw the musical Hamilton in London. Among the most 
regenerative of my experiences was a half day of writing 
at a beautiful bed-and-breakfast called High Park Farm 
in the Lake District. Even the drive north on the M6 
motorway, passing towns with names like Penkridge and 
Hanchurch while listening to a podcast on the Great Vowel 
Shift, were made richer by the fact that I had immersed 
myself in English history and the English language in 
preparation for the trip.         

When the university offers a Faculty Learning 
Fellowship, it has one primary concern: “How will your 
project bless your future students?” 

In the course of my FLF, I created lesson materials that 
will be useful in my classes for years to come, materials 
I can share with my colleagues. Later this semester I will 
do a presentation for the English Academic Society on 
highlights in the history of English. In addition, I am 
now tolerably prepared to teach English 327: History of 
the English Language, should the department call on me 
to do so. But I suspect that the most frequent return on 
the university’s investment will occur in those ordinary 
moments of teaching when a student 
asks about a quirk in the language, or 
asks, for example, why a word like know 
is spelled with a silent k and w. Rather 
than saying, “I don’t know—it’s just that 
way,” I can explain something about the 
reasons behind the many peculiarities 
of English—reasons that, once learned, 
make the language more endearing and 
less frustrating. 

Much can be said about educational 
quality in terms of good curriculum, 
good textbooks, and good facilities, but 
nothing can beat a passionate teacher. 
In the world our Heavenly Father has 
provided for us, nothing is boring. The 
naturalist Charles Darwin spent years 
studying earthworms and their effect 
on the English soil. (He found it to be 
groundbreaking!) His book The Formation 
of Vegetable Mould Through the Action of 

Worms, With Observations on Their Habits, published in 
1881, sold more copies in his lifetime than On the Origin 
of Species (Palca, 2009). Even something as lowly as the 
earthworm can be exciting and inspiring in the hands of a 
master imbued with passion about the topic.  

I don’t know if I can match Darwin’s enthusiasm for the 
earthworm, but I am very excited to once again be in the 
classroom teaching English after my 2019 Faculty Learning 
Fellowship. I am excited to teach writing and grammar and 
help students appreciate the God-given miracle of language. 
I hope in some measure to fulfill the university’s invitation 
to “directly and indirectly bless students” through 
continued professional development.  t
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In my attempt to be a good teacher, I have tried to learn 
from the master teachers—God and Jesus Christ. I  
noticed they use different teaching styles, and at first,  
I could not clearly tell why one method was used over 
another. Through some study I have found a framework 
to help analyze the master teachers’ selection, which has 
helped guide my teaching method selection. First let’s 
discuss some terms.

Yanchar and Gabbitas  shared their thoughts about 
the term reflective eclecticism in instructional design. 

An orthodox approach is when a teacher uses the same 
teaching method no matter the situation. An example 
would be a teacher who lectures no matter the course 
objectives or content. Eclecticism is when a teacher uses 
a variety of teaching methods. However, using an eclectic 
approach can become a form of orthodox teaching, which 
leads us to reflective eclecticism. Reflective eclecticism 
uses different methods intentionally, gathers feedback to 
know if the method should be kept, changed or modified. 
This same concept, using different terms, is taught in 
the manual, Teaching, No Greater Call,  “Point out that 
a variety of methods can enhance and enliven gospel 
teaching and learning. However, we should not use 
different methods solely for the sake of variety. We should 
select methods that (1) help those we teach gain a clear 
and memorable understanding of gospel doctrines and 
principles and (2) are appropriate for the content of the 
lesson and the age-group of those we teach.” 

The challenge for us is using reflective eclectism and 
determine what teaching method is optimal given the 
situation. Reigeluth and Carr-Chellman  provide a 
framework to help teachers select a suitable method given 
their situation. Understanding the conditions (facts of the 
learning situation) and values (opinions of the teacher/
designer) can help a teacher select an appropriate method. 
This acknowledges the balance teachers weigh between 
science and art when choosing a teaching method. The 
table below summarizes their framework.(See Figure 1)

As we consider the framework and complete the 
“Methods” section, it is important to note that there will 
be multiple methods that could work in a given scenario. 
Weston and Cranton  provide a good resource (table below) 
to help match teaching methods with the levels of cognitive 
domain. A teacher would list the appropriate methods in 
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God's Eclectic 
Instructional Design
PATRICK WALSH

Department of Accounting

CONDITIONS (FACTS/SCIENCE) VALUES (OPINIONS/ART)

Content – What is to be learned? Learning Goals – How does the teacher prioritize learning outcomes?

Learner – What is the nature and characteristics 

of the learner?

Priorities – How does the teacher balance the effectiveness, efficiency, 

and appeal of instruction?4

Learning Environment – What resources  

are available?
Methods – What opinion does the teacher have of appropriate methods?

Instructional Constraints – How much time and 

funds are available?
Power – Who is given power over the learning? (student or teacher)

Figure 1– Balance between science and art when choosing a teaching method
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the framework and select the teaching method they felt 
was the most beneficial. (See Figure 2)

With the framework, suggested 
teaching methods, and reflective 
eclectism in mind, we will analyze 
how God selected the teaching 
method for the plan of salvation. 
In Moses 1:39 and Abraham 3:24-25 
we learn that God’s purpose is to 
bring to pass the immortality and 
eternal life of man and that this life 
is a time to prove if we will follow 
His commandments. Figure 3 
shows the completed framework.

The content is related to multiple 
levels of higher order cognitive 
thinking, application being the 
most important. That impacts 
the possible methods available. Based on God’s goals and 
priorities He selected experiential learning as the optimal 
method. Role playing or a laboratory would be more 
suitable given a shorter timeframe of instruction. God 
has our lifetime to give us experiences that can be for our 
good (D&C 122:7). 
You will notice 
that lecture is not 
really an option 
given His goals 
and priorities. A 
lecture, which 
is not suitable 
for higher order 
learning, on the 
natural man 
would not have 
sufficed. Elder 
Maxwell shared, 

“Thus, enduring is one of the cardinal attributes; it simply 
cannot be developed without the laboratory time in this 
second estate. Even the best lectures about the theory of 
enduring are not enough. All the other cardinal virtues—
love, patience, humility, mercy, purity, submissiveness, 
justice — they all require endurance for their full 

development.”  This laboratory of a lifetime can help us 
“experience this might change in our hearts.” (Alma 5:14). 

Below is a discussion of different teaching styles used by 
the master teachers and their servants. The conditions and 
values framework will be used as a guide to understand why 
a particular instructional method was selected. To be brief, 
a completed framework for these scenarios is not included.

General Conference – This has a significant instructional 
constraint. They have 15 apostles + other leaders to cover 
10 hours with learners who are all over the world. Their 
content is revelation from the Lord (Amos 3:7) and their 
goal is to teach the doctrine. Some suitable methods are 
lecture, programmed instruction, or drill and practice. 

COGNITIVE DOMAIN LEVEL WESTON AND CRANTON’S SUGGESTED METHODS

Knowledge Lecture, programmed instruction, drill and practice

Comprehension Lecture, modularized instruction, programmed instruction

Application
Discussion, simulations and games, CAI, modularized instruction, field 

experience, laboratory

Analysis
Discussion, independent/group projects, simulations, field experience, role-

playing, laboratory

Synthesis Independent/group projects, field experience, role-playing, laboratory

Evaluation Independent/group projects, field experience, laboratory

CONDITIONS (FACTS/SCIENCE) VALUES (OPINIONS/ART)

Content – Become like God – a higher order skill Learning Goals – Priority on immortality and eternal life

Learner – Wide variety of learners with different 

backgrounds all having access to the 

atonement of Jesus Christ

Priorities – This life experience is not efficient because it takes a long time, but 

it is effective and appealing (at least for 2/3 of God’s children)

Learning Environment – Families, community, earth Methods – Experiential learning, discussion, role play, laboratory 

Instructional Constraints – Life time and unlimited 

funds (building a world is pretty costly)

Power – The pendulum is on the learner side given the goals and priorities.

Figure 3– Completed framework

Figure 2– Selected teaching method

CONDITIONS (FACTS/SCIENCE) VALUES (OPINIONS/ART)

Content – What is to be learned? Learning Goals – How does the teacher prioritize learning outcomes?

Learner – What is the nature and characteristics 

of the learner?

Priorities – How does the teacher balance the effectiveness, efficiency, 

and appeal of instruction?4

Learning Environment – What resources  

are available?
Methods – What opinion does the teacher have of appropriate methods?

Instructional Constraints – How much time and 

funds are available?
Power – Who is given power over the learning? (student or teacher)
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Their selected method is lecture. For their priorities 
they sacrifice effectiveness because they don’t know if 
the audience is listening or will change as a result, but 
it is efficient and appealing (who doesn’t like watching 
conference in their living room?). They hope the listeners 
will change (Mosiah 5:2), but this is a 10-hour class in  
a lifetime of experiences to work towards Heavenly  
Father’s ultimate goal.  

Parables – Jesus used a lot of parables (Matthew 13:3, 11, 
13) in his teachings. His learners were those who had ears 
to hear (Matthew 11:15) and they were mostly non-readers. 
He could not assign them a lecture to read in preparation 
for a discussion during His visit, which limits His ability to 
move up the cognitive scale. Like general conference, He 
is sharing the words of His father to dispense knowledge 
and comprehension. Lecture, modularized instruction, and 
drill and practice would be appropriate methods. He chose 
analogies, which is a form of modularized instruction 
where the module fits the needs of the students and if they 
complete one module, they can go onto another. A parable 
can contain multiple modules depending on the learner, 
but this is still a method that only transfers knowledge and 
is on the low end of the cognitive scale. Other benefits of 
the parables are their connection to prior knowledge, they 
are efficiently remembered, and they can be easily  
shared with others.

Healings – In Matthew 9:1-8, Jesus heals a paralytic. His 
learners in this story are scribes and non-believers. Jesus 
is still sharing knowledge and lecture, drill and practice, 
programmed instruction would be sufficient. The method 
he chose was a mini-programmed learning method using 
a demonstration. In programmed instruction steps are 
built starting at the learner’s current level and moving up 
to more advanced topics. You can see the steps Jesus uses 
as you note the order of instruction. Jesus first forgives 
the paralytic man’s sins, which cause the scribes to think 

“This man blasphemeth.” Jesus next acknowledges their 
thoughts and asks if it is easier to forgive sins or heal 
a paralytic to which he then heals the man. He started 
at their level and then moved up to the next step. If His 
learners were believers, the order wouldn’t have been as 
important and a lecture could have been used instead of 
programmed instruction. 

His Disciples – Jesus used the teaching method of 
experiences at various times to teach his disciples: Peter 
walking on the water (Matthew 14:22-32), Jesus waiting 
until the fourth watch to help his disciples in the storm 
(Mark 6:46-54), and Peter denying Christ three times 
(Mark 14:29-31 & 66-72). Here His learners are believers 
with a good foundation of knowledge and He wants them 
to start to apply His teachings. Relevant methods for 
application are discussion, field experience, and laboratory. 
His learning goals and priorities led Him to select field 
experience for the teaching method. The disciples had 
to learn to apply His teaching in preparation to lead His 
church after His departure.   

Hopefully this framework can help you when selecting 
teaching methods in your courses. Some may ask, “How 
does this framework fit within the Learning Model?” One 
of the Learning Model’s purposes is to develop lifelong 
learners who are guided by the Spirit. Becoming a lifelong 
learner is higher up the cognitive domain. A teacher 
who values that learning goal will incorporate it into 
their course objectives, which will lead to active teaching 
methods to help the students “apply unto it” (D&C 8:4). 
We can use a variety of methods in the prepare, teach one 
another, and ponder/prove areas as we reflectively evaluate 
our teaching methods. This exercise is not an easy one and 
would be suitable to discuss with colleagues and teaching 
groups as we all seek to bless the lives of our students.  t
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Local institutions and communities, such as BYU-Idaho, 
are important fixtures of democratic society. They serve an 
important role in educating citizens about what it means to 
live a virtuous life that serves the greater good rather than 
merely satisfy their own individual interests and passions. 
The power of these institutions to inculcate a moral sense 
among citizens is central to the success of democracies 
over the long-term. From the foundation of our nation, 
universities have aided in developing responsible and 
active citizens who are capable of governing themselves. 
Through a liberal arts heritage that preserves and 
perpetuates the wisdom of the ages, institutions of higher 
learning encourage students to develop the necessary 
virtues to contribute to civic life. In particular, BYU-Idaho 
does this through its mission of preparing disciple leaders: 
it pairs together the obligation to educate the soul and the 
responsibility to serve the broader community. 

Although it is easy to see the importance of virtue-
enriching associations in democratic society, these groups 
face significant challenges. Among these is the primacy 
of the individual in the American concept of democracy. 

At Your Service: Democracy, Bureaucracy, and 
Governance in the Field of Public Administration
CHAD B. NEWSWANDER
Department of History, Geography, and Political Science

While institutions can support the perpetuation of core 
values, many Americans prefer a sense of robust freedom, 
being independent from everyone else and each other. The 
natural outcome of prioritizing individualism to such a 
degree is isolation. This becomes problematic when an 
individual finds himself or herself in need of the support 
of a community, only to realize that a life of independence 
has diminished its reach and power to provide aid. This 
is where a government by the people creates public 
bureaucracies in order to step in; these large-scaled 
organizations become an instrument of care to meet the 
needs of citizens. When democracy and bureaucracy work 
together to help individuals, local institutions are no longer 
seen as necessary. As a result, community associations 
begin to be nudged to the periphery of civic life as the 
needs of democratic citizens and bureaucratic power grow 
together and become its center.

The tendency of democracy and bureaucracy to displace 
these intermediary institutions is brought front and center 
with the tragic story of four-year-old Joshua DeShaney, 
who was so severely beaten by his father that he had 



bureaucratic entity to carry the burden of resolving public 
problems reshapes and reorients what is expected from 
democratic citizens. Constitutional scholar John Rohr 
characterized the far-reaching implication of what this 
means, noting that “we are no longer our brother’s keeper 
once the state preempts this role by pledging to care for 
the wellbeing of our children, as well as our elderly, our 
disabled, our handicapped, our unemployed, and so  
forth” (2002, p. 137).

The field of public administration has struggled 
with the problem of how democracy and bureaucracy 
work together to eclipse the responsibility of citizens 

to watch over each other (and the 
accompanying local institutions 
which educate them on their distinct 
responsibilities to each other). In 
the late 1960s, George Frederickson, 
a BYU alum who would become a 
leading scholar in the field, advanced 
a solution that called for civil servants 
to become more active in caring 
for citizens in a benevolent manner 
(1997). While a call to be charitable 
electrified the field, his solution did 
not resolve the problem that Justice 
Brennan raised. As the bureaucratic 
state grows, it inversely reduces the 
benevolence that citizens have for 
each other. The state crowds out the 
ability of citizens to help each other. 
And this tendency of citizen inaction 
is only amplified by a democratic 
desire to be left alone. In response 
to these issues, the field of public 
administration has to sought to limit 

the scope of bureaucracy while reframing democracy 
to focus on a participatory bent that would leverage the 
vitality and goodness of local associations and ordinary 
Americans to solve public problems. They have primarily 
explored this option through governance, which is 
essentially working with private actors to become more 
involved in addressing public needs. 

Even though the field of public administration has 
moved in the direction of governance, it is still wrestling 
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permanent brain damage. In response to this horrific 
crime, his mother contested that the Department of Social 
Services (DSS) in Wisconsin had a special responsibility 
and relationship with Joshua under the Constitution’s 
Fourteenth Amendment to protect her son. While the 
Supreme Court recognized the “undeniably tragic” nature 
of this case, it ruled that state entities do not have an 
affirmative obligation to protect a citizen, even a child, 
from violence committed by their parents (DeShaney v. 
Winnebago County Department of Social Services, 1989).

Justice William Brennan, in dissent, pointed out that 
DSS is tasked with protecting children, especially from 
neglect and abuse. The 
agency should be held 
to account to determine 
whether it acted 
arbitrarily. His reasoning 
rested on a fundamental 
understanding about 
how the rise of 
bureaucracy had altered 
our understanding of 
what we expect from 
each other as citizens of 
a body politic. He noted 
that once the state assigns 
a public responsibility, 
such as securing minors 
from maltreatment, to 
an administrative body, 
it relieves “ordinary 
citizens” from “any 
sense of obligation to do 
anything” apart from the 
bare minimal commitment 
to report misconduct (DeShaney v. Winnebago County 
Department of Social Services, 1989). He added that 
transferring responsibility from the community to the 
state is so powerful that “no one will step in to fill the gap” 
if the state does not fulfill its obligations. The impact of 
this moral shift revealed how bureaucratic responsibility 
is heightened while citizenship responsibility is lowered. 
Instead of looking at how things should be, Brennan 
looked at how things are. He understood that assigning a 

Potrait painting of Tocqueville
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with how democratic individualism coupled with 
bureaucratic growth aided in eroding a citizen’s character 
to willingly engage in solving public problems. A capacity 
to capture these problems in the field means looking 
back to recover insights by the most astute and powerful 
observer of America, democracy, and bureaucracy: Alexis 
de Tocqueville (Mansfield & Winthrop, 2000). Although 
he wrote before big bureaucracy came to America, 
Tocqueville would not have been surprised by Brennan’s 
analysis nor of Rohr’s critique. He understood how 
democracy and bureaucracy work together to undermine 
our responsibilities as citizens to reach out to each other. 
He also understood how these problems could be solved 
or at least mitigated through a restoration of association. 
In other words, what is needed to thread society together 
again is to (1) redefine democracy to build up civic 
associations that teach citizens to reengage in public life 
while at the same time (2) reframe the role of bureaucratic 
government that tends to dismiss the participatory power 
of the people.

The Virtues and Vices of  
Democracy and Bureaucracy

During his visit to America in the 1830s, Tocqueville 
observed key insights about American democracy. He 
saw how the virtues of equality and liberty would 
unleash human potential. Americans were not trapped by 
tradition, birth, or their government. They could change 
who they were and where they were going. With this 
newfound freedom, individuals were endowed, according 
to Tocqueville, with the “indefinite faculty of perfecting 
himself ” (2000, p. 427).

While this potential was noble, the turn toward 
greatness was stifled by a democratic tendency to focus on 
the self. Instead of participating together to achieve human 
perfection, individuals preferred to be left alone to pursue 
their own lower ends of interest. For Tocqueville, their 
interest-based aims led to excessively valuing “rapid sparks 
and superficial conceptions of the intellect” (2000, p. 435). 
The problem was that individuals might be constantly on 
the go, but they did not necessarily know where they were 
going, apart from being directed by their interest. People 
would be like projectile pinballs; they would have some 
semblance of direction, but would crash into everything 

and anything. And when these pinballs came crashing 
down, there was no one there to help. 

The resulting condition of a democratic order that 
pushed people toward a focus on their own individual 
needs meant that people were increasingly insulated from 
each other. In fact, people become so isolated from each 
other that they are often left without a support network 
to help. While they were independent, they were also 
weak without each other. Under these circumstances, 
Tocqueville pointed out that they could “do almost nothing 
by themselves, and none of them can oblige those like 
themselves to lend them their cooperation” (2000, p. 490).
To fill a hole of need, government intervenes to offer help. 
And, the potency of this function of government has its 
charms. Administration can regiment almost anything that 
is disorderly or messy. Bringing order to chaos provides 
certainty of a helping hand that is reliable and consistent.

Yet, bureaucracy only amplifies the democratic 
problems of loneliness and separation; it would neither 
facilitate bringing people together nor would it make 
people stronger over the long run. Unleashing a type 
of power that could centrally coordinate and coercively 
control would gradually loosen the ties that brought 
people together. Instead of looking for local solutions 
to local problems, citizens would refocus their gaze 
toward the government. There would be no need to 
engage or work out public problems with each other. The 
responsibility to fix issues did not reside at a personal or 
community level. In essence, citizens would not look to 
each other for help; the result was that individuals would 
drift inward to their own interest and look outward merely 
to the government for help. 

The Threads that Tie: Associations
Although the problems he warned of would continue to 

rise through the 20th century, Tocqueville also observed 
in early America a potential solution to the problems 

There would be no need to 
engage or work out public 
problems with each other.
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generated by democracy and bureaucracy: the seamless 
ability of Americans to create local associations and 
institutions. He witnessed that individuals “constantly 
unite” (2000, p. 489). In fact, they had “perfected the art of 
pursing the objective of their common desires in common” 
(2000, p. 490). And this spirt of togetherness was not just 
confined to a small segment in society. Employing the 
use of association to achieve things of public and private 
importance spread to politics, religion, social, commercial, 
national, and local issues. There was nothing that 
associations did not touch, which was critical to offsetting 
many of the threats that a democratic administration was 
susceptible to produce. Most notably, by harnessing and 
channeling their energy in cooperative efforts, Americans 
were made strong and interdependent, not weak and 
separate. Tocqueville added that, through their common 
efforts and endeavors, “sentiments and ideas renew 
themselves, the heart is enlarged, and the human mind is 
developed” (2000, p. 491). 

The field of public administration is adopting these 
insights through a governance mentality. First, it is 
moving in this direction by moving away from excessive 
individualism and moving toward an older form 
of democratic thought. This recovered knowledge 
understands that a participation of the people, for the 
good of the people, means that we could come together 
to uplift each other to achieve even greater heights than 
we can achieve alone. A government by the people is 

an expectation from the people to be a neighbor who is 
engaged with addressing community issues.

Second, the field of public administration recognizes 
that bureaucracy cannot solve community or individual 
problems by itself. It needs help. Instead of viewing 
associations as a threat or a hinderance, they are vital 
ingredients to addressing public problems. But, they do 
more than just provide another tool for society to tackle 
thorny issues. They help form the character of citizens. 
Working in these associations teaches citizens on what it 
means to be honest and dutiful, having a capacity to serve a 
cause greater than oneself. 

By being able to see the nuances in both democracy 
and bureaucracy, Tocqueville provided insights into 
what ails us even today. Without strong local institutions 
and associations, Tocqueville understood that character 
development would be stifled. He also understood that 
through these associations we can be knit together by 
creating habits of benevolence. Imperative to these efforts 
is the role of communal institutions, such as BYU-I, to 
bolster the next-generation of citizens. We can recognize 
our collective responsibility to ennoble the lives of students 
by educating them on how to use their liberty in a way that 
is elevating and enriching.  t
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In January, my first book—Wordsworth and Evolution in 
Victorian Literature: Entangled Influence—was published 
by Routledge. My work on the project spanned eight 
years: four years in graduate school, and another four 
after earning my PhD. The book explores how Victorian 
authors like Matthew Arnold, George Eliot, Robert 
Louis Stevenson, and Thomas Hardy grappled with the 
conflicting visions of nature in William Wordsworth’s 
poetry and Charles Darwin’s evolutionary theory. Rather 
than delving into the book’s content, I’d like to reflect on 
the pedagogical value of such scholarship and the place of 
research at BYU-Idaho. 

The primary benefit of my scholarly work is that it 
deepens my content knowledge and enhances my research 
and writing skills. Doing the kind of work that I assign to 
my students naturally improves and enlivens my teaching, 
just as it would for a professor of painting, piano, nursing, 
or accounting. The classroom is a microcosm of the 
research conversation where students can analyze evidence, 
respond to the ideas of scholars and their classmates, 
and deepen understanding as an intellectual community. 
While my book does not address undergraduates or focus 
on teaching, it has helped my students in many ways. 

The Value of Faculty Research at BYU-Idaho
TRENTON OLSEN
Department of English

Indirectly, this work communicates the value of discovery 
and curiosity, models the research and writing process, 
demonstrates a zeal for lifelong learning, and enables me 
to teach my subject more clearly. More directly, the project 
has led to new approaches in five of my courses, valuable 
editing experience for professional writing students, and 
an academic article in progress with student co-authors. 
Working on the book has also led to a new scholarly 
editing project that involves 75 students in the research 
and publication process and connects them with librarians, 
editors, publishers, and museum directors. A student 
research and writing workshop, a faculty colloquium, a 
lecture series, and mentorship opportunities for students 

Doing the kind of work that 
I assign to my students 
naturally improves and 
enlivens my teaching.
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of diverse abilities have all grown out this research.  
Many faculty members across campus have had  
similar experiences. 

While I’m convinced that research is vitally important 
for teaching, I’ve learned that this relationship has 
sometimes been a touchy subject at BYU-Idaho. When I 

joined the faculty in the fall of 2014, I read in Perspective 
about a time in the institution’s history when “the word 
‘research’ was relegated to dark hallways and spoken in 
whispered tones” (Dabell, 2014, p. ii). I was both surprised 
and confused by this. Of course, I knew this was a 
teaching-focused university where I would have as many 
courses in one semester as my former professors taught 

in a year. I happily accepted that teaching, rather than 
research, would be my primary focus. Learning that faculty 
scholarship was once seen negatively, however, baffled me. 
I was relieved to know that the institutional culture that 
dismissed or even stigmatized research was safely in the 
past. Happily, my day-to-day work experience since then 
has generally confirmed this. Colleagues in my department 
and college encourage and support scholarly pursuits. 
The Faculty Association has created a valuable forum for 
shared scholarship, and the university generously provides 
professional development leave and travel funding for 
research and conference presentations. 

Regrettably, however, I’ve found that anti-research 
attitudes are by no means behind us. I have often heard 
faculty members and administrators alike dismiss and 
disparage scholarship. Some have suggested that faculty 
research reveals a lack of commitment to teaching or 
even opposition to the university’s mission. Discussions 
of BYU-Idaho’s distinctiveness in higher education focus 
less on our unique religious mission and more on our 
supposed lack of research. Never mind that many four-year 
institutions share our teaching focus. To be sure, there are 
important distinctions that make us different from research 
universities. It’s been clear from the beginning that BYU-
Idaho would not have graduate programs, academic rank, a 

“publish or perish” system, or a privileging of research over 
teaching. In my five years here, I have never once heard 
anyone advocate any other vision. Comparisons of our 
institution to other universities, however, often move well 
beyond these foundational differences. 

We routinely hear comments elevating us above 
faculty at research institutions. These professors, we’re 
told, care only about their research, which is motivated 
by selfishness. They are too immersed in scholarship, the 
story goes, to bother with students. Implicit in these self-
congratulatory sermons is that the absence of research 
is a virtue, its presence a vice. Having only studied and 
taught at research universities before coming to BYU-

Idaho, I find this caricature of research professors entirely 
unrecognizable. I frequently saw scholars of the highest 
caliber display an extraordinary level of commitment 
to teaching and care for their students. There may be 
research faculty who don’t value teaching, but I have 
not encountered them. In general, people who devote 
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their lives to the study and teaching of 
a particular discipline care a great deal 
about what and how students are learning 
in that field. Beyond the inaccuracy and 
arrogance of these comparisons, such 
rhetoric insults those of us who are 
active researchers as well as teachers 
and discourages faculty members from 
maintaining currency in their subjects.

The suggestion that faculty research 
is a selfish indulgence at the expense 
of students is not only offensive, it’s 
objectively wrong. The attempt to 
separate teaching quality from content 
knowledge is naïve. We should know this. 
In 2011, BYU-Idaho invited Ken Bain to 
speak to the faculty about his influential 
book What the Best College Teachers Do. 
The first major conclusion of his fifteen-year study  
is worth quoting: 

Without exception, outstanding teachers know their 

subjects extremely well. They are all active and 

accomplished scholars, artists, or scientists. Some 

have long and impressive publication lists, the kind the 

academy has long valued. Others have more modest  

records; or in a few cases, virtually none at all. But 

whether well published or not, the  outstanding 

teachers follow the important . . . developments within 

their fields, do research, have important and original 

thoughts on their subjects, study carefully and  

extensively what other people are doing in their fields, 

often read extensively in other fields (sometimes far 

distant from their own), and take a strong interest in 

the broader issues of their disciplines: the histories, 

controversies, and epistemological discussions. In  

short, they can do . . . what they expect from their 

students. None of that should surprise anyone. (p. 15-16)

Faculty members at BYU-Idaho don’t research because 
they want us to become like Harvard; they research to 
give their students the benefit of learning from scholars. 
If BYU¬-Idaho students never took classes from active 
researchers, they would be at a significant disadvantage in 
relation to their peers at other institutions.

The problem with stigmatizing research at this university 
isn’t just that it’s profoundly demoralizing, though it is, nor 
that it reveals a deep misunderstanding of the relationship 
between teaching and scholarship, though it does. The 
deeper issue is that opposition to faculty research depends 
on a distorted view of the institution. Far from opposing 
research, university policies support faculty scholarship. 
The Faculty Guide encourages BYU-Idaho professors “to 
develop as teachers and scholars . . . and practice their 
craft.” This official document explicitly includes as part of 
this development “participating in scholarly and creative 
endeavors such as researching and writing in a content 
area and attending and presenting at conferences” (2.3.4). 
Professional development, including scholarship, is not 
only permissible but part of a contractual obligation to stay 
current in our fields. The 2019 faculty contract states, “It 
is also expected that you will actively involve yourself in 
professional development in your discipline.” 

Our university’s founding documents also acknowledge 
the importance of faculty research. In his 2001 address, 

“On the Scholarship of Learning and Teaching,” President 

Academic scholarship is a 
form of worship.
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David A. Bednar said, “Will we as BYU-Idaho be engaged 
in scholarship? Absolutely yes. We must! If we are not 
engaged in scholarship, then we have no business being 
a university.” It’s worth noting that faculty scholarship 
is part of what qualifies us to be a university rather than 
a college. While President Bednar noted that “research 
is one type of scholarly activity; it is not the totality 
of scholarship,” he made clear that “research [is] . . . a 
key component of scholarship at BYU–Idaho.” If the 
university’s faculty are going to fulfill President Gordon 
B. Hinckley’s vision that BYU-Idaho “will be just as good 
a teaching institution as we can make it,” (qtd. in Eyring) 
then, in President Bednar’s words, “we should be excellent 
scholars.” Hostility toward faculty research is inconsistent 
with President Hinckley’s charge that our faculty must be 

“committed to academic excellence” and fundamentally 
incompatible with what Elder Henry B. Eyring called 
the university’s “steady, upward course” (2001). Faculty 
scholarship, including formal research, is clearly part of 
our institution’s true birthright. 

Just as no university can tolerate anti-intellectualism, no 
gospel-centered institution can oppose scholarly inquiry. 
Discouraging academic research at BYU-Idaho ignores the 
central theological value of learning in the restored gospel. 
If we really believe that “the glory of God is intelligence” 
and that “to be learned is good,” if we take seriously 
the scriptural imperative to “seek learning . . . by study 
and also by faith,” and if we hold with our institution’s 
namesake, Brigham Young, that “the object of [our] 
existence is to learn,” then we must abandon the mistaken 
idea that faculty research does not belong at BYU-Idaho 
(D&C 93:36; 2 Nephi 9:29; D&C 88:118; Young, 1997, p. 85). 
Telling faculty not to research or publish limits professional 
development, threatens academic freedom, impoverishes 

teaching, and hurts students. What’s more, it diminishes 
discipleship. Elder Neal A. Maxwell (2001) taught, 

For a disciple of Jesus Christ, academic scholarship 

is a form of worship.  It is actually another dimension 

of consecration.  Hence, one who seeks to be 

a disciple-scholar will take both scholarship and 

discipleship seriously; and, likewise, gospel covenants. 

For  the disciple-scholar, the first and second great 

commandments frame and prioritize life.  How else 

could one worship God with all of one’s heart, might, 

mind, and strength? (p. 87)

Since the cultural resistance to faculty research at 
BYU-Idaho is inconsistent with official policies, founding 
documents, overwhelming empirical evidence, good 
teaching, the experience of faculty members, Latter-day 
Saint theology, and basic common sense, I hope we can 
work together to move beyond it and more fully realize our 
institutional potential. Doing so will help us better prepare 
students to meet the demands of a complex and rapidly 
changing world. By gaining experience as researchers, 
students learn how to learn, which is ultimately more 
valuable than any content. Far from diminishing our 
student-centered focus on teaching, faculty research 
enhances it.  t
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Call for Proposals:  
2019 Fall Faculty Conference
Imagining the Unimaginable

Proposals should be 50–100 words and should include 
a title. Please send them to the Dialogue Committee at 
hawkess@byui.edu by May 30. We look forward to  
hearing from you.

Building Our Ship

In his 1998 Inaugural address, President David A. Bednar 
talked about Nephi, who was not a sailor and who probably 
had never seen an ocean-going vessel. Nevertheless, the 
faithful young man was “commanded and instructed to 
build something he had never built before in order to go 
someplace he had never been before.” President Bednar 
suggested that the ship-building incident was a metaphor 
for this school in this century, and he presented two 
significant ideas:

• The concept of “curious workmanship” sets a 

standard for us.

• The phrase “time to time” suggests we will receive 

knowledge as it is needed.

Charting Our Course

In his 2005 Inaugural address, President Kim B. Clark 
shared some thoughts on “another item of ‘curious 
workmanship’ that was vital to the success of Nephi’s 
journey: the Liahona.” He read Nephi’s description of the 
brass ball with guiding spindles that was found outside 
the family’s tent. Humbly using the compass, Nephi “made 
his journey and went exactly where the Lord wanted him 
to go.” President Clark added, “And so will we.” He then 
described some of the unique requirements of our journey:

• Deep knowledge about learning and teaching.

• Greater understanding of the development of 

disciple-leaders.

• New technologies.

• Innovative ideas.

• Inspired scholarship.

Exploring New Horizons

In his 2018 All-Employee Banquet address, President 
Henry J. Eyring told the story of the Brother of Jared and 
his group of followers. They left Babel and went where 
the Lord took them in the wilderness. They arrived at 
the edge of an ocean where they remained for a period 
of four years—apparently without calling upon God. The 
Lord ultimately chastised the Brother of Jared. Then the 

“real mission” was given unto him. Reflecting upon our 
comfortable position, President Eyring thoughtfully taught:

• Prayerfully ask: “Is there more? . . . a voyage 

beyond what we have considered to this point?” 

• Inspiration will come as we are asking how we can 

better serve our family of students.

The 2019 Faculty Conference will utilize these three  
Book of Mormon stories that have captured the attention  
of our University presidents. We hope they will spark  
interesting ideas. We are seeking faculty members  
willing to make 20-minute presentations or to facilitate 
50-minute discussions.
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